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Letter from the Director 
As you may have noticed, this issue of 
Cedefop Info features the Centre's 
new logo and a change in the title 
graphics. In keeping "Cedefop" dis­
tinct from "Info", we wished to make 
the point that our newsletter is an in­
formation channel not just for our own 
work, but for vocational training in the 
EU in general. 
We regularly receive news stories, ar­
ticles, comments, essays and reviews 
in all the EU languages, especially from 
the members of our documentary in­
formation network (see p. 20). These 
are carefully considered, selected and 
edited by the editorial board for pub­
lication in three languages (EN, FR, 
DE). Not all selected items can be in­
cluded, as the printed version of 
Cedefop Info only runs to 20 pages at 
most. However, those omitted for rea­
sons of space are posted as soon as 
possible on the Internet, where you 
will find the latest, most extensive in­
formation on vocational training in Eu­
rope. If you have interesting items on 
vocational training in your member 
state to contribute, please send them 
to the documentary network member 
in your country. 
In case you have not yet seen our Work 
Programme 2000 and our Operational 
Guidelinesand Medium Term Priorities 
in the ElectronicTraining Village (http:/ 
/www.trainingvillage.gr), you will find 
the necessary references on pages 2 
and 3. The 1999 Annual Report, just 
approved by the Management Board, 
has also been posted on these pages. 
Should you need a printed version, we 
will be happy to send you a free copy 
of any of these three documents in EN/ 
FR/DE. 
Apart from the new publications pre­
sented on pages 8 and 16,1 would like 
to draw your attention to the Cedefop 
report, An age of learning: vocational 
training policy at European level. This 
appeared in English in February and 
immediately generated considerable 
interest­ and a generally positive re­
actioTi. French, German and Portu­
guese versions should be available by 
the middle of this year. A summary of 
the report is on pages 1 and 2 and in 
the Village (www.trainingvillage.gr/ 
etv/policyreport), where you will also 
find an on­line order form and a vir­
tual 'blackboard' for your comments. 
The ElectronicTraining Village now has 
over 7500 residents and continues to 
grow not only in membership but in 
new services, such as the e­learning 
house. There have also been develop­
ments on Cedefop's own website. Af­
ter months of intensive work and com­
pletion of the necessary testing, the 
reorganised, newly designed Cedefop 
website was officially launched on the 
occasion of the Management Board 
meeting of 23 March by the Chairman 
of the Board, Mr Oliver Lübke. The site 
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Vocational training policy report 2000 
Vocational training helps realise many diverse economic 
and social aims, including a high level of employment, so­
cial cohesion and competitiveness. To contribute to these 
aims, the policy framework defining its objectives must be 
effective. 
'An age of learning' is a report prepared and published by 
Cedefop, which aims to stimulate debate on vocational 
training policy at European level. It analyses vocational 
training policy developments at European level over the 
past 40 years. It also looks at action in the member states 
and the impact of economic and social change on voca­
tional training. 
It concludes that there is a need for a more clearly focused 
policy framework at European level. The issues the report 
raises are discussed below. 
A context of change 
Successive policy frameworks at European level have iden­
tified common issues, acted as a reference point for na­
tional vocational training policies and provided the con­
text for practical co­operation, such as pilot projects and 
exchanges. 
But the pace of economic and social change has quick­
ened. European producers need a well­trained workforce. 
Continued on page 2 
Cedefop upgrades 
its multilingual website 
As of 23 March 2000, Cedefop's site on the World Wide Web (www.cedefop.eu. 
int) is now available in all eleven official languages of the European Community. 
Since going on the Web in November 1996 with a trilingual website (French, 
German and English), the server has received some 4.5 million hits with close 
to 2000 people per day consulting its pages. With the spread of Internet access 
throughout Europe the number of visits to the site has been more than dou­
bling on an annual basis. The decision to increase the language choice to eleven 
is a response to the demand for such electronic information resources from 
throughout the European Union. 
The newly designed Cedefop site offers the user complete language choice 
and updated information on the tasks and activities of Cedefop, its services 
and contacts. 
cedefop.eu.int also offers direct access to the Electronic Training Village 
(www.trainingvillage.gr), the interactive website designed specifically with 
vocational education and training specialists in mind. This service is also cur­
rently being redesigned to offer simpler navigation and improved access to its 
resources. Source: Cedefop/CMC 
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Letter from the Director 
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now provides information on 
Cedefop's work in all the EU's official 
languages (see p. 1). 
On March 24, the Management Board 
discussed in depth the reform recom­
mendations made by the quadripartite 
Working Group on Human and Finan­
cial Resources of Cedefop 2000­2003. 
It was decided that the Working Group 
and the Director, in co­operation with 
the Staff Committee, should further 
develop these recommendations, 
which include; 
Ü introducing activity­based budget­
ing in the coming year, like that of the 
European Commission; 
3 making better use of human re­
sources, e.g. by applying activity­based 
management with greater individual 
responsibility and an increased em­
phasis on training and career devel­
opment; 
Ü increasing own revenue through 
the improvement and extension of 
paying services; 
3 using the latest information and 
communication technologies; 
U disseminating electronic and 
printed information, including an elec­
tronic ordering system (e­commerce) 
tailored to the needs of target groups; 
J preparing an agreement with the 
candidate countries as soon as finan­
cial and human resources are released 
for this purpose; 
J supporting the European Commis­
sion in its dissemination of Leonardo 
da Vinci project work and results. In 
doing this Cedefop should take ac­
count of the particular needs of mem­
ber states, e.g. by providing input into 
their electronic networks. The Commis­
sion and Cedefop have defined a 
framework for co­operation which al­
lows Cedefop to support the Commis­
sion in a more structured and targeted 
way. 
We were able to collaborate success­
fully on concrete issues related to this 
last point with the Directorate­General 
for Education and Culture of the Eu­
ropean Commission during the confer­
ence launching the Leonardo da Vinci 
II, Socrates II and Youth programmes, 
which took place in Lisbon on March 
17­18. This conference was organised 
by the Portuguese Ministries of Edu­
cation and Labour on the occasion of 
the Portuguese presidency of the Eu­
ropean Council. Other participants in­
cluded the Commissioner responsible 
for Education and Culture, Ms Viviane 
Reding, the President of Portugal, the 
Portuguese Prime Minister and other 
ministers, the Education and Labour 
Ministers of several EU member states 
and candidate countries and high­
ranking experts in vocational training 
from member states. 
Johan van Rens 
Thessaloniki 
Early April 2000 
An age of learning: 
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Jobs for unskilled workers have de­
creased in number and those requir­
ing a capacity for reasoning and man­
agement as well as technical know­
how have increased. Change has put 
a premium on a high level of educa­
tion, which is having ever more influ­
ence on career prospects. And it poses 
serious challenges for vocational train­
ing systems. 
ways of making lifelong learning a re­
ality and help build consensus across 
the EU on the objectives of vocational 
training and the measures for achiev­
ing them. It would also help establish 
an effective system for the exchange 
of information and experience at Eu­
ropean level, providing a forum for dis­
cussion and analysis and helping to 
improve policy­making. 
Towards lifelong learning 
Throughout the EU, efforts have been 
made to raise skill levels. Member 
states have sought to reduce the num­
bers of young people leaving school 
without qualifications and to give 
those who do leave sufficient voca­
tional training to find a job. 
It is also agreed that people need ac­
cess to learning throughout working 
life. But making lifelong learning a 
reality has far­reaching implications. 
Lifelong learning blurs traditional dis­
tinctions between initial and continu­
ing vocational training, between for­
mal and non­formal learning and be­
tween general education and voca­
tional training. Establishing a system 
of lifelong learning requires a funda­
mental re­examination of the role of 
vocational training, what it comprises, 
what is expected of it, how it is deliv­
ered, how it is financed and how the 
widest possible access to it might be 
achieved. 
How systems change will be deter­
mined by the interaction of a wide 
range of interests, including govern­
ment at various levels, the social part­
ners and individuals. This implies a 
need for consensus building. For sys­
tems to change effectively, all those 
involved need to understand the strat­
egy and objectives being pursued. 
A European framework 
Irrespective of differences in voca­
tional training systems, the challenge 
of responding to change is common 
to all member states. 
But facing common challenges is not 
new in this area. In the past, they have 
been met by pooling ideas, identify­
ing common objectives and agreeing 
joint action. Accordingly, the EU has 
been seen as a reference point for de­
veloping national policies and areas 
of co­operation. The joint opinions of 
the social partners have also been a 
reference point at EU level for both 
sides of industry in developing their 
approaches to vocational training. 
There is a need for a dearly focused 
policy framework at European level to 
act as a reference point to support 
member states' efforts to reform their 
systems. Such a framework could iden­
tify common policy issues and define 
the links between vocational training 
and the European Employment Strat­
egy. It could encourage debate on 
A strong political commitment is es­
sential to implement such a policy 
framework at European level, with 
clear roles for the Education Commit­
tee, the Social Affairs Council, the Eu­
ropean Parliament and other European 
institutions and bodies. 
Many elements of a framework al­
ready exist. Policy­makers meet regu­
larly at European level. A number of 
organisations, including Cedefop, col­
lect information on vocational train­
ing developments. The results of the 
European vocational training pro­
grammes, such as Leonardo da Vinci 
I, are sources of new material to feed 
into the debate. 
The challenge is to draw these ele­
ments into a coherent system. To ben­
efit fully from exchanges of views, it 
is important to have a clearly focused 
policy framework, agreed and moni­
tored at a high political level ­ one 
which provides a reference point from 
which member states can draw, should 
they wish,' in order to develop national 
policies and one within which actions 
in the Leonardo da Vinci II programme 
could be determined. 
Concluding remarks 
Many issues concerning lifelong learn­
ing affect the content and organisa­
tion of vocational training. These are 
the responsibility of member states. A 
vocational training policy framework 
at European level must recognise that 
there is no single European solution. 
But a clearly focused framework, 
which is supported by the various in­
terests involved, and which facilitates 
exchanges of information and experi­
ence in a structured way, could con­
tribute significantly to the decision­
making process in member states. 
Because the prosperity of the EU as a 
whole depends on the economic per­
formance of its constituent parts, there 
is a common European interest in 
monitoring developments in voca­
tional training in member states and 
in helping them implement policies to 
improve their systems. This interest 
was recognised by the Council Reso­
lution of 17 December 1999 on 'Into 
the new millennium'; developing new 
working procedures for European co­
operation in the field of education and 
training (OJ C8 of 12.1.2000), which 
established a 'rolling agenda' for fu­
ture work in the field of education and 
training. "An Age of Learning", along 
with other Cedefop publications, par­
ticularly the second report on voca­
tional training research to be pub­
lished during 2000, will, it is hoped, 
be useful contributions to the devel­
opment and implementation of this 
rolling agenda. 
An executive summary in the eleven official EU lan­
guages can be downloaded (www.trainingvillage.gr/ 
etv/policyreport) free of charge. 
Further information: 
Julie Murray 
Tel. (30­31) 490 038, Fax (30­31) 490 117, 
E­mail: jmu@cedefop.eu.int 
Steve Bainbridge 
Fax (30­31) 490 117, E­mail: sb@cedefop.eu.int 
Source: Cedefop/JMU 
Cedefop Work Programme 2000 
follows a result­oriented strategy 
"Operational guidelines and medium­term priorities 2000­2003" 
the course ­ Cedefop publishes second research report on VET 
set 
With its ambitious Work Programme for the year 2000, the European Centre 
for the Development of Vocational Training (Cedefop), as the reference centre 
of the European Union for information on vocational education and training, 
wishes to contribute to deepening understanding of developments in voca­
tional education and training throughout Europe. Cedefop's networks bring 
together a wide range of expertise and facilitate the exchange of information, 
experience and good practice. 
Cedefop's task is to support the European Commission in the promotion of 
vocational education and training and lifelong learning at Community level 
and to contribute to the work of the member states and the social partners by 
facilitating exchanges of information and experience. Cedefop delivers infor­
mation on vocational education and training, promotes research and identifies 
innovation. It supports the specific needs of its partners, provides forums for 
debate and establishes links between policy­makers, social partners, research­
ers and practitioners. Through its products and services, Cedefop serves the 
European Commission as well as member states, the social partners, the Euro­
pean Parliament and other policy­makers, including local and regional authori­
ties, vocational education and training researchers and practitioners, the asso­
ciated countries of Iceland and Norway and, through its study visits programme, 
central and eastern European countries. 
The Work Programme 2000 is based on a result­oriented strategy, "Developing 
knowledge and experience", which takes forward the medium­term priorities 
for the period 2000­2003, as agreed by its Management Board: promoting 
competencies and lifelong learning, facilitating new ways of learning for a 
changing society, supporting employment and competitiveness and improving 
European understanding and transparency. 
To promote competencies and lifelong learning, Cedefop is elaborating a sys­
tematic framework for lifelong learning, examining, for example, the impor­
tance of information and communication technologies as a learning tool, above 
all for distance learning. The Centre is also developing a new initiative to vali­
date competencies acquired through non­formal learning. Cedefop promotes 
new forms of learning in two further projects. The work of its vocational educa­
tion and training experts will focus on developing a typology of innovation, 
observing innovative VET practices and disseminating their results. 
In supporting employment and competitiveness, Cedefop will continue to work 
on the financing of vocational education and training. The Centre supports the 
European Employment Strategy by devoting attention to the role of vocational 
training and that of training­related guidelines, especially for SMEs. In improv­
ing mutual understanding and transparency in Europe, Cedefop will, among 
other activities, continue its work on the Transparency Forum and implement 
the proposals elaborated by the forum for a European approach to the trans­
parency of qualifications. 
Cedefop is also developing a mobility forum in the ElectronicTraining Village 
by setting up a self­assessment instrument and starting an electronic opinion 
poll. In co­operation with the Danish Centre for International Training Pro­
grammes (ACIU), Cedefop will be organising a conference on "Internationalis­
ing vocational education and training in Europe" on 23­25 May in Thessaloniki. 
The services provided by Cedefop focus on four operational guidelines: provid­
ing information on vocational education and training, promoting and inter­
preting research and the identification of innovation, providing support to meet 
the specific needs of Cedefop's partners and offering forums for debate and 
links between policy­makers, social partners, researchers and practitioners. 
Cedefop's activities in this framework include the provision of updated de­
scriptions of training systems and the publication of the third issue of "Key 
data on vocational training in the EU".The library and documentation service 
co­ordinates the documentary information network, which provides data for 
the information services available on the Electronic Training Village (ETV). 
Cedefop is also establishing an on­line news service on vocational education 
and service within the ETV. Further activities lie in the field of external and 
interactive communications, including enhancing the content and design of 
Continued on page 3 
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Towards the Learning Region - education and regional 
innovation in the European Union and the United States 
Cedefop has recently published a book entitled 'Towards the Learning Region - Education and Regional Innovation in the European Union 
and the United States' (eds. Β. Nyhan, G. Attwell and L. Deitmer). It provides an overview of innovative regional, education-led strategies 
throughout regions in the European Union and United States. The publication has its origins in the "Akron Forum on Regional Collabora­
tion to Develop Learning Strategies for the Global Economy", which took place on 9-11 February 1998 in Akron in the State of Ohio, USA. 
The Akron Forum was sponsored by the Directorate General for Education and Culture of the European Commission and the US Informa­
tion Agency. The book contains sixteen papers, written by experts from the educational, economic and regional development fields in the 
US and the EU. They analyse the ingredients of regional innovation and describe successful case studies. 
There are numerous examples of re­
gional and inter-regional co-operation 
in Europe. Many of the schemes sup­
ported by the educational, economic 
and social development programmes 
of the EU (such as the Leonardo da 
Vinci programme) are described in the 
publication. Throughout many parts of 
the United States regional develop­
ment strategies can be evidenced in 
the formation (or transformation) of 
metropolitan regions into dynamic en­
tities facing up to the challenges of 
what is called the "new economy" -
new in the sense that it is based on 
information and communication tech­
nology and is global. 
Innovative community-oriented edu­
cation, training and development 
agencies are beginning to play a ma­
jor role in these developments both in 
the US and the EU. On the one hand, 
educational institutes are acting as 
catalysts for the production of new 
ideas, and on the other, they are act­
ing as brokers or mediators enabling 
different bodies to begin to work to­
gether, developing the know-how to 
turn these ideas into reality. A theo­
retical model for this kind of educa­
tion-led arrangement has been called 
a "learning region" in the EU-a con­
cept that is outlined in many of the 
papers in the book. 
The publication is divided into three 
parts. Part one, entitled 'Regional de­
velopment and learning in the EU and 
US: the context', has six papers pro­
viding an overview of the political, 
economic, educational and social ob­
jectives that are driving regional de­
velopment in the EU and US. In part 
two entitled 'Regional case studies -
theory and practice', five case studies 
are presented in relation to their theo­
retical and/or political contexts.These 
examine how infrastructures, based on 
co-operation between private, public 
and non-governmental organisations, 
have been put in place to deal with 
educational, economic and employ­
ment challenges. Part three, entitled 
'Descriptions of regional projects', 
contains four papers providing over­
views of projects which are in differ­
ent stages of development. 
Further information: 
Barry Nyhan, Cedefop project coordinator 
Tel. (30-31)490 194 
E-mail: bn@cedefop.eu.int 
Source: Cedefop/BN 
Shaping social innovation - Conference on the "valorisation" 
of LdV I survey and analysis projects 
An international Leonardo da Vinci I (LdV I) Programme conference took place at the University of 
Bremen on 2-3 December 1999. The title of the conference - 'Shaping Social Innovation' - reflected one 
of the main aims of the research/survey and analysis measure of LdV I, namely, to examine educational 
strategies to promote social innovation. 
This conference, which was organised 
by the Institute of Technology and Edu­
cation of the University of Bremen on 
behalf of the European Commission 
(DG Education and Culture), was at­
tended by over 80 people. It was the 
third large-scale international confer­
ence organised in the framework of 
the survey and analysis strand of the 
LdV programme. The previous ones 
took place in October 1996 in Berlin* 
and in February 1998 in Rome.The aim 
of this conference, which came at the 
end of the LdV I programme, was to 
valorise the contribution of survey and 
analysis projects related to four 
themes: employment; small and me­
dium sized enterprises; regional devel­
opment and social dialogue. This was 
done through four parallel workshops, 
the conclusions of which are briefly 
summarised below. 
Vocational education and train­
ing (VET) and the promotion of 
employment 
One of the questions addressed in this 
workshop was how to equip people, 
in particular young people, with the 
qualities associated with 'employabil-
ity'.The.conceptof'employability'was 
seen to refer to the ability of people 
to manage themselves in different or­
ganisational contexts. This calls for a 
Cedefop Work Programme 2000 follows a result-oriented strategy 
Continued from page 2 
the ETV to intensify co-operation with national and international organisa­
tions involved in vocational education and training. 
In the year 2000, Cedefop will publish three issues of the European Journal for 
Vocational Training (partly in co-operation with the European Training Founda­
tion (ETF)) and of Cedefop Info. The planned publications also include a series 
of hard-copy and electronic publications on the results of Cedefop project work. 
In close co-operation with the services of the Commission, Cedefop will also 
participate in vocational education and training fairs and exhibitions through­
out Europe. 
Cedefop's second research report on VET, to be published in the year 2000, 
deals with five main areas: steering and performance of VET; learning, knowl­
edge and skills; the labour market and difficulties in matching skills and jobs; 
individual performance and social exclusion; and training and employment in 
enterprises. A further activity by means of which Cedefop promotes research 
co-operation is the development of the Cedefop Research Arena (CEDRA). 
Some 750 vocational education and training experts will benefit from the Study 
Visits Programme in 2000. A topic for the first semester will be a presentation 
of the vocational training systems in the member states. Three "Agora" semi­
nars (forums for debate on vocational education and training issues) will also 
be held on topics such as job rotation, alternative education and training proc­
esses or vocational and social guidance. 
The Training of Trainers Network (TTnet) is to be further expanded through the 
associaton of additional countries with its activities. Two transnational work­
shops on the professionalisation of trainers are planned. 
Cedefop's Brussels office guarantees an exchange of information between 
Cedefop and the EU institutions and programmes. The office contacts the coun­
tries that will be holding the Council presidency in the coming 18 months and 
ensures that they are informed of the Cedefop products and activities that are 
of relevance to the themes of their presidency. The office also maintains con­
tacts with the Brussels headquarters of the social partners. 
Source: Cedefop 
'self-organising capacity', which was 
seen to be closely related to the no­
tion of 'key qualifications' or 'core/key 
competencies'. However, the latter are 
often misunderstood to mean a bun­
dle of unrelated key competencies. In 
fact, the 'key qualifications' concept 
should be interpreted in relation to the 
integrating notion of a 'self-organis­
ing capacity'. 
VET and small and medium sized 
enterprises (SMEs) 
One of the issues debated in this work­
shop was the feasibility of using SME 
workplaces as places of learning. Even 
though this idea is fine in theory, in 
reality, due to the pressures of com­
petition and the emergence of short-
term contractual arrangements, many 
SME employers can justify neither the 
financial nor the time investment. One 
of the solutions proposed is the pro­
motion of stronger co-operation be­
tween SMEs and innovative VET insti­
tutions which have a capacity to in­
troduce new learning approaches ena­
bling key people in the firm to inte­
grate learning with daily work patterns 
without incurring large costs and los­
ing too much time. 
VET and regional/local develop­
ment 
The main challenge for VET institutions 
in a regional development context is 
to change from being separate formal 
teaching agencies to becoming part of 
what can be termed "developmental 
coalitions". Those who are successful 
in this regard find that they use new 
terminology to describe their role -
they see themselves as "forums for de­
velopment" or "change agents". 
VET and social dialogue 
Discussion in this workshop focused 
on assessing the impact of social dia­
logue on VET systems. There was con­
sensus on the fact that social dialogue 
is going through major transitions in 
most European states due to the im­
pact of industrial restructuring, re­
sponding to global competitiveness 
Continued on page 4 
Germany/Europe 
New structure for H 
Leonardo II co-ordination 
Europass makes training placements abroad transparent 
As the responsible German authority, 
the Federal Ministry for Education and 
Science (BMBF) has adopted a new 
structure for the co-ordination of the 
EU vocational training programme, 
Leonardo da Vinci II. Whereas there 
were previously a total of seven Ger­
man Leonardo project managers, the 
EU programme in Germany will now 
be co-ordinated by a single body, the 
National Agency Training for Europe, 
within the Federal Institute for Voca­
tional Training (BIBB). The agency is 
now responsible for the contract man­
agement of the essential parts of the 
programme and the co-ordination of 
pilot, language learning and research 
projects; it will also serve as the con­
tact point for information and advice 
on the Leonardo II programme. 
At the end of 1999, 600 representa­
tives of the political and economic 
sphere, associations and educational/ 
training institutions met in Hannover 
at the conference to launch the EU 
initiatives "Europass" and "Leonardo 
I I " as of January 2000. Edelgard 
Bulmahn, German Federal Minister for 
Education and Science, stated that 
Leonardo II carried forward the "tried 
and tested actions of the previous pro­
gramme", while taking new initia­
tives, including training networks and 
transnational partnerships which, as 
the minister emphasised, areto "make 
transnational co-operation more sus­
tainable". Bulmahn informed the con­
ference that Leonardo II was to run for 
seven years with a budget of EUR 1.15 
billion. 
The introduction of the Europass was 
"an important step towards the crea­
tion of a European training area", said 
the minister. The document, which at­
tests training pathways in European 
partner countries in several languages, 
"plays an important role in promot­
ing the transparency of qualifications 
acquired abroad". Bulmahn, who ex­
pects the monetary union to give Eu­
rope a "gigantic push towards inte­
gration", appealed to conference par­
ticipants to use this opportunity to 
improve training co-operation in Eu­
rope in a concrete and tangible way. 
More information on both EU initiatives at the 
BIBB website: http://www.bibb.de 
under "LEONARDO ll/Europass'. 
The names and addresses of all the National Agen­
cies for Leonardo II are available on the website of 
the OG for Education and Culture, europa.eu.int/ 
comm/education/leonardo/leonardo2_de.html 
Source: BMBF/BIBB/Cedefop/SK 
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Tackling social exclusion effectively 
1 
1 
requires a change of mentality from the "socially included" 
The socially excluded should not be 
undervalued. Assuming that skill 
requirements in different sectors are 
fulfilled, they constitute a potentially 
rich human resource, not a burden to 
society. The long­term unemployed 
and others affected by social exclu­
sion should therefore not be consid­
ered "unemployable". These were 
some of the conclusions to come out 
of a European Training Foundation's 
fact­finding exercise that took place 
at its headquarters in Turin on 27­28 
January. Representatives from a 
wide variety of central and eastern 
European countries had gathered to 
provide their input into the Founda­
tion's current work in the field of 
social exclusion. 
Adela Rogojinaru, an expert at the 
European Training Foundation (ETF), 
pointed out the all too familiar prob­
lem of employers failing to employ 
the 'socially excluded' because of 
their perception that such groups are 
a 'problem'. "This in the longer term 
will have to change", she said. 
The seminar is the start of a process 
that will ultimately see the drawing 
up of a set of country­by­country 
reports on social exclusion. Designed 
to support this initiative, it provided 
an opportunity for participants to 
discuss methods of identifying and 
assessing social exclusion in central 
and eastern Europe. It also provided 
the possibility of evaluating policies 
and identifying examples of good 
practice both in the central and 
eastern European countries and 
elsewhere. 
Social exclusion as a phenomenon is 
growing in importance in the Foun­
dation's partner countries. The Foun­
dation currently estimates that social 
exclusion could be affecting as much 
as 50% of the entire population in 
some of the central and eastern 
European countries. Vocational edu­
cation and training reform alone 
cannot solve the problem, but the 
Foundation believes that, together 
with other social and structural 
measures, it can provide a useful 
tool in alleviating the problem. With­
out any attempt to address voca­
tional education and training reform, 
the problem is set to get worse. 
The meeting provided ample scope 
for a detailed discussion of the 
causes of social exclusion, difficul­
ties encountered on the ground and 
ways to tackle the problem. Partici­
pants highlighted groups vulnerable 
to the problems of social exclusion 
that required particular attention, 
such as women, children (including 
school dropouts), minority groups, 
people with disabilities and the 
poorly skilled. Practical everyday 
problems, such as the tendency for 
prejudice against the socially ex­
cluded, were also examined. 
Representatives from the partner 
countries provided an array of infor­
mation that needs to be considered 
in work in the field of combating 
social exclusion. The following areas 
were brought up for the fact­finding 
exercise by most of the countries 
represented: 
□ the need to improve regional 
vocational labour market require­
ments forecasting, 
Q the need to improve national 
mechanisms to measure and assess 
the social exclusion problem, 
J a special focus on SMEs as a 
potential and unexploited source of 
employment, 
□ social partnerships as a way of 
stimulating employment. 
Anastasia Fetzi, who is from the 
Foundation and organised the semi­
nar and who works in the field of 
social exclusion summarised the task 
ahead: "Social exclusion is a process 
rather than a sudden event", she 
said. "It is caused by members of 
society being out of work for too 
long a period with no prospect of re­
entering the employment market. 
The subsequent lack of financial 
resources, the possible breakdown in 
the individual's relationships and 
other pressures can lead to a loss in 
personal self­esteem. It can ulti­
mately result in a negative attitude 
towards the society in which the 
individual concerned lives". 
One possible way of combating the 
problem is through the concept of a 
"social economy". In a nutshell, this 
involves different actors at local 
level getting together to develop 
employment opportunities at com­
munity level. The point was.elabo­
rated upon by Ms Rogojinaru, who 
suggested that the idea that the 
state should solely be responsible for 
helping and supporting the socially 
excluded should be reconsidered, a 
point of view also echoed by expert 
Peter Grootings. He developed the 
argument further, stressing that the 
state in central and eastern Euro­
pean countries was too weak to 
carry all the responsibility for solving 
the problem of social exclusion. 
Other forms of intervention and 
other initiatives from different actors 
will need to be considered. 
For more information concerning the European Train­
ing Foundation's work in the field of social exclusion, 
please contact Tristan Macdonald at the European 
Training Foundation 
Tel. (39­011 ) 630 23 05, Fax (39­011 ) 630 22 00, 
E­mail: tma@etf.eu.int 
Source: ETF 
Innovative practices to promote 
the integration of excluded young people 
Cedefop supports the European Commission in the dissemination of innovative practices in the field 
of vocational training through its project on 'Innovations in Vocational Training', a focal point of 
which are initiatives designed to combat the exclusion of young people from the labour market. The 
first phase of the project involved an analysis and comparison of case studies from a number of EU 
member states, including Denmark and Spain. 
An alternative training concept 
used in Danish 'production 
schools' (produktionsskole) 
motivates young people to 
learn 
Numerous production schools de­
signed to promote the vocational 
integration of low­skilled unem­
ployed young people were opened in 
Denmark. Attendance at these 
schools is generally for a period of 
12 months, but those finding a job 
or a training place may leave at any 
time. Over 5 000 young (some un­
employed) people are currently at­
tending one of the 107 production 
schools in Denmark. 
What makes the Danish production 
schools so innovative is the fact that 
training and tuition are not delivered 
within a set curriculum or modules, 
but imparted in the form of so­called 
'lines', thereby tailoring training to 
students' individual needs. The basic 
idea is learning by doing: whenever . 
a problem occurs in a given working 
step, the relevant theoretical tuition 
is organised to solve or cope with 
the problem, e.g. a problem in the 
calculation of quantities of timber or 
the dimensions of pieces of wood or 
items of furniture is followed up by 
tuition in mathematics. 
Many production schools offer lines 
with a strong environmental leaning. 
Practical training and theoretical 
tuition are combined in the fields of 
agriculture and forestry, landscape 
management, tourism and textiles. 
Work and activity areas are fre­
quently selected in collaboration 
with industry and commerce. Activi­
ties are learned and subsequently 
performed on a routine basis. Train­
ing is often combined with language 
learning and multimedia skills. Dan­
ish, social studies, mathematics and 
current affairs are taught to varying 
degrees by all production schools on 
the basis of this problem­based 
learning approach. Many production 
schools offer their students the op­
portunity of a placement in (local) 
public­ or private­sector enterprises. 
National and international youth 
exchanges are also organised as part 
of the schools' activities, the focus 
being on basic education, history 
and culture, social skills and specific 
vocational or sectoral skills. Produc­
tion schools cover about 1 /5 of their 
financial requirements through the 
provision of services or products for 
the local market, the remainder 
being state­funded. 
International partnerships play 
an increasing role for many 
production schools 
The Pile Molle production school 
offers a number of training lines ­
e.g. 'nature and the environment', 
'children and the environment', 
woodwork and metal­processing and 
tourism ­ which involve an increas­
ing number of cross­border training 
and tuition elements. The production 
school's EU Centre coordinates, 
among others, two of the EU­spon­
sored projects which focus on cross­
border youth training exchange. 
EU 'Prodyouth' project to open 
a production school in Spain 
The Youthstart project Prodyouth is 
currently attempting to set up a 
production school along Danish lines 
in the Spanish province of Murcia. 
In the Spanish context, particularly 
innovative is the alternative learning 
concept designed to promote learn­
ing motivation by encouraging 
young people to learn and perform 
activities that provide skills to a 
much greater degree than at the 
'escuelas de taller' (workshop 
schools) for excluded young people. 
Motivating young people is a funda­
mental problem for many of the 
'escuelas de taller', and even those 
workshop schools which function 
effectively fail to provide the same 
level of skills and learning motiva­
tion as the Danish production 
schools. 
The Murcia initiative focuses on 
learning and working in the field of 
organic farming, landscape manage­
ment and rural tourism, with particu­
lar emphasis on knowledge related 
to the relevance and practical appli­
cation of new technologies in agri­
culture. An ecology camp is also in 
the pipeline. However, alongside the 
long­term funding of this project, the 
project is faced with the problem 
that Spanish legislation prohibits 
schools from being profit­oriented. 
In order to circumvent this legal 
obstacle, an association is to be 
founded to perform these activities 
on behalf of the project. 
Contact: 
Roland Loos, Cedefop project coordinator 
Tel. (30­31 ) 490 158, Fax (30­31 ) 490 117, 
E­mail: rlo@cedefop.eu.int 
Yvonne Noutsia, secretariat 
Tel. (30­31 ) 490 118, Fax (30­31 ) 490 117, 
E­mail: yno@cedefop.eu.int 
Shaping social innovation 
Continued from page 3 
and deregulation. The positive news, 
however, is that many national social 
partnership arrangements encompass 
topics related to training and in par­
ticular to lifelong learning, moving 
away from what was in some coun­
tries an almost exclusive focus on 
wage agreements. On the general Eu­
ropean front, a viewpoint was that 
joint opinions on training seem to be 
running out of steam. The central is­
sue in this regard was felt to be one 
of renewing and reforming the Euro­
pean tradition of social dialogue, be­
cause it gives the EU a unique 'cultural' 
competitive advantage. It should not 
to be seen as a structural factor plac­
ing a brake on competitiveness. 
Overall review of the survey and 
analysis measure of LdV I 
Mr Sergio Corti of DG Education and 
Culture of the European Commission 
gave an overview of the achievements 
of the survey and analysis measure of 
LdV I. He pointed out that in total 170 
survey and analysis projects were fi­
nanced following four calls between 
1995 and 1998. Community funding 
for surveys and analyses amounted to 
36 MEURO. If matched funding is 
taken into account, the total invest­
ment in research amounted to 60 
MEURO. 
Another topic that got an airing at the 
plenary sessions was the role and im­
pact of research/survey and analysis 
activities on policy­making and prac­
tice. A viewpoint put forward was that, 
in the implementation of the pro­
gramme, survey and analysis projects 
were too remote from the pilot 
projects and policy­making aspects of 
the LdV Programme. It was felt that if 
action pilot­projects and research 
projects were combined, then better 
progress could be made. Regarding 
the dissemination of the results of re­
search, the view was expressed that 
the linear research project model, in 
which dissemination comes after the 
projects have finished, should be re­
placed by a concurrent or accompa­
nying dissemination model. 
Transition to LdV II 
The themes of the workshops at this 
conference were similar to the objec­
tives of the new LdV II Programme. 
This was in order to generate mate­
rial/results from LdV I which could be 
a starting point for thematic clusters 
to be built into LdV II. The successor 
to the survey and analysis strand in 
LdV I is entitled in LdV II the 'Refer­
ence Material' measure. In discussions 
on the new programme it was felt that 
the work of the former survey and 
analysis measure could also be carried 
on through the 'Transnational Net­
work' measure of LdV II. 
* As a follow­up to the Berlin conference a reader 
entitled 'Building a European co­operative research 
tradition in vocational education and training ­ the 
contribution of the Leonardo da Vinci programme's 
surveys and analyses', edited by Agnes Dietzen and 
Michael Kuhn was published (in English) by the 
Bundesinstitut fur Berufsbildung (BIBB), Berlin, 1998. 
Source: Cedefop/BN 
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At the 74th Franco-German Summit on 30 November 1999, France and Germany 
signed a co-operation agreement on vocational training.* 
Germany/Kosovo 
Reconstruction aid for 
vocational training in Kosovo 
From now on the two countries will compare, 
jointly assess and bring closer together their 
programmes to combat youth unemployment. 
These are "New services, youth jobs" and 
"Fresh opportunities" for France and "Promo-
tion plan for disadvantaged young people" in 
Germany. To increase the mobility of pupils 
and trainees in initial and continuing training, 
the two countries will be making efforts to 
remove the remaining statutory, social and 
financial obstacles. Joint research will be con-
ducted on qualifications, especially in occupa-
tions related to new information and commu-
nication technology, transport, organic agricul-
ture and safety. France and Germany will also 
launch joint schemes for lifelong training, 
some within Community programmes, such as 
joint training programmes for Mediterranean 
countries and central and eastern Europe. 
* The statement can be accessed on the Foreign Ministry Internet 
site: http://www.france.diplomatie.gouv.fr/actual/evenements/fral/ 
sommet5.html 
Source: INFFO Flash, Nr. 533-534, 16/12/1999-15/01/2000 
Project manager BIBB commences with 
construction occupations, sanitary tech-
nology and automotive services 
A vocational training consultancy programme 
for Kosovo is to be launched this year upon a 
German initiative. Following the cessation of 
warfare, the economy and society of this crisis-
ridden region are now in urgent need of spe-
cialised workers to cope with everyday life. At 
the end of 1999, the Federal Institute for Voca-
tional Training (BIBB) was commissioned by 
the Federal Ministry for Education and Science 
(BMBF) to draw up a blueprint for consultancy 
aid for Kosovo. The proposals build upon the 
experience of the "Transform" consultancy for 
self-help which assisted the states of central 
and eastern Europe in reforming their voca-
tional training systems during the 1990s. The 
BIBB also acts in Kosovo as project manager 
and co-ordinator of the consultant aid pro-
gramme financed by the BMBF. 
experts, BIBB experts concluded that technical 
support is currently required above all in the 
fields of construction, sanitary technology and 
automotive services. Together with German· 
experts and in co-ordination with German and 
international political representatives active in 
the field, BIBB experts in Kosovo assessed the 
forms of help for self-help which are most 
urgently needed and practicable in the recon-
struction of the vocational training and con-
tinuing training system of the region. 
The experts have selected a relatively intact 
technical middle school in Peje in which train-
ing workshops for construction occupations 
and automotive technology will be held fol-
lowing its renovation in the spring. A training 
centre for sanitary technology is to be set up in 
Pristina. The BIBB is thus laying the founda-
tions for the continuation of German consul-
tancy aid which is to be integrated into a 
wider European or international context. 
Source: BIBB/Cedefop/SK 
The Netherlands/Belgium 
GENT-4: Co-operation between 
the Netherlands and Flanders 
GENT-4 is the name of the co-operation programme between government agencies for education in 
the Netherlands and in Flanders. The acronym GENT stands for Gehele Europese Nederlandse Taal-
gebied (Entire European Dutch Language Area). In this area, some 21 million people speak Dutch or 
Flemish. 
In the field of vocational education 
and training, the co-operation in-
cludes exchange of students and 
teachers. But research is also being 
carried out, and in December 1999, 
two publications resulted. Both aim 
to contribute to a better mutual 
understanding between people in-
volved in VET in Flanders and in the 
Netherlands by offering an opportu-
nity for comparison and for learning 
from each other. 
In 'Sleutelvaardigheden in het be-
roepsgerichte onderwijs in Neder-
land en Vlaanderen' (Key skills in 
vocational education and training in 
the Netherlands and in Flanders*), a 
comparison has been made of the 
methodologies used for integrating 
key skills in the Dutch and the Flem-
ish qualification and training struc-
tures. The publication starts off with 
precise descriptions of VET in the 
Netherlands and in Flanders and 
concludes that both systems are to a 
certain degree quite similar. Both 
countries have a nationally defined 
qualification structure. Qualifications 
are divided into three components 
(general, personal development; 
transfer to subsequent education or 
training on a higher level; occupa-
tion related). The procedures to 
arrive at the qualification structure 
seriously take into account the de-
mands of the social partners and the 
labour market. But there are differ-
ences as well. In Flanders, the dual 
system is less developed than in the 
Netherlands. The sectoral approach 
in defining the qualification struc-
ture, gives the Dutch social partners 
a rather autonomous position. As a 
result, parts of the structure have 
little cohesion and transparency. In 
Flanders, there ¡s a more centralised 
and co-ordinated role for the social 
partners. 
In both countries, the integration of 
key skills in the curriculum is still in 
a developmental phase. The first step 
was aimed at arriving at a clear and 
unequivocal definition. Now both 
countries use almost identical defini-
tions. Key skills belong to the kernel 
of an occupation, have transfer 
value and contribute to personal 
development. In both countries a list 
of key skills has been produced. The 
next steps will be geared at integra-
tion at the micro level, i.e. in the 
curriculum. The Flemish system will 
start this in September 2000. Evalua-
tion will follow in the year 2004. At 
the moment, discussion in the Neth-
erlands mainly takes place within 
the National Advisory Committee on 
Vocational Education and Labour 
Market and the national bodies 
responsible for maintenance of the 
qualification structure and is concen-
trated on core competencies. 
Even in one language area, such as 
Flanders and the Netherlands, the 
same words can have different 
meanings. In the second publication 
'Nederlandse en Vlaamse begrippen 
in het beroepsgerichte onderwijs en 
volwasseneducatie' (Dutch and 
Flemish concepts in vocational edu-
cation and adult education), almost 
200 commonly used terms are in-
cluded. Each term is defined within 
the Dutch context, the Flemish con-
text or both. Cross-references for 
comparable concepts in both sys-
tems are provided. 
In some cases, different words are 
used for similar concepts. For exam-
ple, the Flemish 'complementair 
gedeelte' (complementary part) and 
the Dutch 'vrije ruimte' (free space) 
both refer to the possibilities VET 
institutions have to define the con-
tent of part of the curriculum by 
themselves. On the other hand, the 
same words can refer to slightly 
different concepts. For example, 
'kwalificatie' (qualification) refers in 
the Netherlands to a legally defined 
concept, while in the Flemish con-
text this legal status does not yet 
exist. The list of concepts can be 
consulted via the Internet: http:// 
www.cinop.nl 
* Blokhuis, F., Coeck, G., Vermeesch. F., Vilters. I.: 
Sleutelvaardigheden in het beroepsgerichte 
onderwijs in Nederland en Vlaanderen. CINOP 
en Ministerie van de Vlaamse Gemeenschap, 1999, 
ISBN 90-5003-288-5, price: 22.50 NLG (EUR 10.21), 
available at: 
CINOP, Sales Department 
Postbus 1585, 5200 BP Den Bosch, 
The Netherlands 
Tel. (31 -73) 680 07 68, Fax (31-73) 612 34 25, 
E-mail: verkoop@cinop.nl 
Further information: the GENT-4 programme is co-
ordinated by: 
Ministerie van de Vlaamse Gemeenschap. Dienst 
Beroepsonderwijs, Departement Beroepsopleiding. 
Mr G. Coeck. 
Koningsstraat 93, 6-1000 Brussels 
CINOP, Mr R. van Seters, 
Postbus 1585, 5200 BP's-Hertogenbosch, 
Source: CINOP 
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letherlands Staff development and internationalisation of VET 
What kind of expertise is re­
quired within VET institutions 
in order to optimise the proc­
ess of internationalisation? And 
what provisions, in terms of 
staff development courses, 
should be created to raise the 
level of expertise in VET institu­
tions? These questions were 
dealt with in a study* con­
ducted by the Dutch SCO­
Kohnstamm Instituut. The study 
was commissioned by Colo and 
Bve Council, representing re­
spectively the national bodies 
and colleges for VET and fi­
nanced from the internationali­
sation budget provided by the 
government. 
About 75 key persons in VET institu­
tions were approached. These in­
cluded staff with an explicit task in 
internationalisation of the institutes, 
such as members of the manage­
ment board and co­ordinators of 
international projects. The results 
suggest that, although some exper­
tise is already available in the insti­
tutions, more is still needed. 
The respondents indicated needs for 
further knowledge and expertise in 
the following areas: 
J policy development within col­
leges; 
J setting­up and maintaining inter­
national networks; 
_ l supportive research; 
Q instruments to be used for com­
paring educational programmes, 
teaching materials and qualifications; 
□ language courses; 
3 characteristics of neighbouring 
countries and countries of origin of 
non­native students. 
On a more operational level, staff 
development should be aimed at: 
□ policy development for interna­
tionalisation within the general policy 
of autonomous VET institutions; 
Ü financing of internationalisation 
and international projects, both from 
the institutes' own resources and 
from national and international 
programmes providing funding; 
Q instruments and techniques for 
improved management of interna­
tional co­operation projects; 
□ methods of identifying firms 
abroad, with adequate training ca­
pacities for work placements; 
□ comparison and accreditation of 
international qualifications and 
diplomas. 
With these results in hand, Bve 
Council and Colo will decide on how 
to shape staff development for inter­
nationalisation. One of the 
alternatives, currently being worked 
out, is mutual information exchange 
and 'peer teaching' in which staff of 
colleges and national bodies for VET 
share their specific knowledge with 
colleagues from other institutions. 
Staff development is part of the 
governmental programme for inter­
nationalisation: Talents Unlimited 
{Onbegrensd Talent). 
* Deskundigheidsbevordering Internationalisering 
binnen de BVí­sector, C. Felix, I. Van der Kuip, 
J. Onstenk (SCO­rapport 558), ISBN 90­6813­609­7 
Further information: 
SCO­Kohnstamm Instituut, 





Knowledge: to give and to take /-r<v 
Internationalisation in education in the Netherlands 
In September 1999, the Minister of 
Education, Culture and Science pre­
sented to Parliament his policy on 
internationalisation with the title 
"Knowledge: to give and to take" 
(Kennis: geven en nemen). It was a 
follow­up to the 1997 policy docu­
ment "Talents Unlimited" 
(Onbegrensd Talent). There are ad­
justments in three areas: 
3 more opportunities for autonomy 
at institutional level; 
□ a further selection of countries 
with which to co­operate; 
J more coherence between inter­
nationalisation in education and the 
foreign policy of the government. 
The Dutch policy for internationalisa­
tion has two main objectives. Firstly, 
to contribute to the quality of educa­
tion; internationalisation is an im­
portant factor in developing indi­
viduals into European and global 
citizens. It enriches education 
through knowledge and skills that 
are necessary to perform properly in 
an internationally oriented and 
multi­cultural society. Secondly, by 
maintaining a good relationship 
between the educational domain 
and foreign policy, education will 
reinforce the international competi­
tiveness of the Netherlands by creat­
ing a strong and recognisable 'logo' 
as a country of knowledge. 
In the policy statement five priorities 
are listed: 
LI countries: the countries of the 
European Union and neighbouring 
countries; central and eastern Eu­
rope, especially the Russian Federa­
tion and Hungary, Slovenia, the 
Czech Republic and Poland; South 
Africa; Indonesia and China; the 
Netherlands Antilles and Aruba; 
Q learning from foreign countries, 
especially through benchmarking; 
□ removing obstacles to mobility 
for students and teachers; 
□ improving the international com­
parability of higher education in 
foreign countries; 
□ monitoring and evaluating the 
effects of the internationalisation 
programme. 
This statement covers the whole 
educational area. For the VET sector, 
extra support will be given to de­
velop an infrastructure in which VET 
institutions can better position and 
profile themselves. In this sector, a 
once­off sum of EUR 908 000 has 
been made available during 1999 
and 2000 for staff development, 
international profiling and knowl­
edge export. Recently, the profiling 
has led to the development of a 
website with current information 
about Dutch VET (www.dutch­
vet.nl). 
The policy statement is available (in Dutch only) 




Apprenticeship in France ­ a new reform 
Nicole Péry, Minister for Women's Rights and Vocational Training, has embarked upon a reform of 
the funding of apprentice training centres and the collection of the apprenticeship levy. Genuine 
consultation mechanisms are being set up with the partners who will be required to implement the 
proposals. The measures are being implemented in response to the Minister's two main concerns: 
greater transparency regarding costs and guaranteeing the funding of CFAs (Centres de formation 
des apprentis ­ Apprentice Training Centres). 
To achieve this, Nicole Péry has set a 
few simple rules: 
Ώ the true cost of training in a CFA 
must be known; 
_ l the CFA's accounts must be kept 
quite separate from those of the 
agency providing the support; 
J the employer must pay the levy 
directly to the CFA in which it enrols 
its apprentices; 
_ l levy collection agencies and 
regional councils must consult each 
other on the additional funding 
needed by a CFA; 
J collection agencies should be 
allowed to deduct the costs of col­
lection, although conditions must be 
closely regulated. 
Nicole Péry's second concern relates 
to the manner in which the levy is 
collected. "...How can there be 
effective consultation if the task is 
shared by 600 collection bodies? Yet 
there is much at stake for many of 
them, since collection enables them 
to support Apprentice Training Cen-
tres in their own network. Having 
fewer collection bodies, and fewer 
collection problems to solve, would 
promote a more balanced dialogue 
among the variousfunders, some-
thing that everybody would like to 
see. I have suggested some ways of 
achieving this; for instance, collec-
tion at lower than regional level 
might be done away with..." 
"...The trickiest question, however, 
is collection by sectoral bodies. Some 
thirty such bodies are authorised to 
collect the levy under special agree-
ments with the Education Ministry. 
These agreements are positive, espe-
cially as they make it possible to 
train instructors in technological 
developments. Some fifty other 
branches collect the levy under de-
partmental authorisations. A single 
collection system based on regional 
collectors (as recommended by 
some) would have the effect of mak-
ing the CFA networks set up by cer-
tain sectors, and which provide good 
quality training, far more vulner-
able..." 
The schedule envisaged by Nicole 
Péry for the legislative measures 
could start as early as spring 2000. 
The bodies involved will be brought 
together as soon as the authorities 
concerned (the Committee co-
ordinating regional vocational train-
ing and apprenticeship programmes 
and the Standing Committee of the 
National Council for Vocational 
Training, Social Advancement and 
Employment) reach their decisions 
and map out the reform in outline. 
Longer-term issues regarding the 
future development of apprentice-
ship may also be raised on this occa-
sion. 
"...Preparation of the bill on lifelong 
training to be tabled in Parliament in 
2001 will provide an opportunity for 
raising the subject more generally 
and for putting the operation of 
apprenticeships and alternance 
training within the wider context of 
preparing young people for work. 
The effort to achieve simplified, 
transparent and effective funding 
only makes sense if it is accompa-
nied by a resolve to support this 
wider approach to professionalisa-
tion. Preparing young people for 
working life will - even more than 
with previous generations - call for 
a constant adaptation of knowledge 
and expertise. This is the main thrust 
from which I firmly intend never to 
depart in managing this issue. As 
you see, it is far from a minor aspect 
of the reform of our vocational train-
ing system." 
Sources: Extracts from the interview with 
Nicole Péry, Minister for Women's Rights and 
Vocational Training, in Inffo-Flash, n° 532, 
1-15 December 1999. 
The issue also contains a feature on 
"Apprenticeship in France (1996-1999)". 
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France 
Reform: accrediting work-acquired 
learning and creating regional net-
works of vocational training opera-
tors 
The accreditation of learning acquired at work is 
to be included in the next reform bill, together with the 
creation of a national body bringing together representa-
tives of the Ministries (Education, Labour, etc.) and the 
social partners. Under the (provisional) name of'Com-
mission nationale de Certification', it will be asked to 
draw up a national register of qualifications, diplomas 
and titles with comparable status, for the purpose of 
creating bridges between systems. 
A series of experiments is already being planned with a 
view to creating a network linking vocational 
training operators at regional level. The first such 
scheme, signed on 14 October 1999 for the Centre re-
gion, will cover a period of 18 months. Initial and assess-
ment costs will be shared equally between the state and 
the region (1.5 million francs, i.e. EUR 230,000). The aim 
of this experiment is to link the various networks which 
provide information and guidance on employment and 
vocational training to young people, and eventually 
those that link all other target groups. The second such 
scheme was signed on 10 December 1999 for the region 
of Poitou -Charentes. 
Source: Centre INFFO, Documentation 
France 
Reform: the creation of 
a new individual right 
Following the announcement by the Prime Minister last Septem-
ber on the reform of training, Nicole Péry, Minister for Vocational 
Training, embarked on a series of bilateral discussions with the 
social partners, which concluded in December 1999. 
The object of these discussions was the establishment of a new individual 
right to training. While deploring the repeated refusal of MEDEF 
(Mouvement des entreprises de France) to engage in discussions with the 
government, the Minister for Training felt that things were moving "on the 
field". The purpose of this new right is to offer every employee and jobseeker 
an opportunity for "individual advancement based on co-investment with 
the employer, on condition that the employee does so of his own free will 
and has his own plan", stated Nicole Péry. This new right will be incorpo-
rated into the Labour Code in parallel with the "obligation to adapt", intro-
duced in the second law on the 35-hour week (Article 10 of the Law, which 
has since become Article 932-2 of the Labour Code). 
Sources: Centre INFFO, Documentation/lnffo-Flash n° 530 dated 1 -15 November 1999/ 
Les Echos, Wednesday 22/12/1999/Liaisons Sociales - quotidien/bref socai n" 13058 Friday 24/12/99 
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Finland 
1999-2004 Development plan 
for education and research 
adopted 
A new long-term (1999 to 2004) Development plan* for education and research was adopted in Fin-
land towards the end of 1999. It sets both quantitative and qualitative objectives within a frame-
work, which will be implemented by annual decisions concerning curricular frameworks, the number 
of places and courses, and resource allocation. Progress towards the achievement of the objectives 
will be monitored and evaluated annually. 
The basic policy definition of the 
recently elected government's pro-
gramme emphasises expertise and 
knowledge, which will benefit all the 
country's regions equally. The future 
of Finland is linked to knowledge 
and expertise and the ability to uti-
lise this know-how and expertise in 
an innovative fashion. 
During the period, the aim is to 
target vocational education and 
training at those areas that are 
threatened by labour shortage. In 
2004, 49 000 students will be of-
fered places, some of which will be 
provided in the form of apprentice-
ship training. The aim is for at least 
42 000 people to obtain vocational 
qualifications at this (upper second-
ary) level in 2004 (the cohort of 18-
year-olds will be just over 60 000). 
The degree level provision of poly-
technics will be expanded and re-
targeted at fields within areas such 
as conservation, culture, arts, crafts 
and design. In 2004, 25 000 entry 
places will be available, while 
19 000 polytechnic degrees will be 
completed. The completion rate 
should increase so that 80% of poly-
technic students finish their degrees 
within the standard time. Education 
for teachers at vocational institu-
tions will be increased. 
At a second level, vocational educa-
tion and training competence-based 
examinations will be gradually de-
veloped during the period, in order 
to ensure quality. Competence-based 
examinations will require skills dem-
onstrations organised in co-opera-
tion with employers, in which stu-
dents will show how far they have 
achieved the objectives of their 
vocational studies and the required 
vocational skills. The competence-
based examinations will form an 
integral part of VET and will be 
scheduled to run through its entire 
period. 
For the purpose of supporting the 
reform of current on-the-job training 
and ensuring its implementation, 
dissemination of information related 
to on-the-job training, training for 
on-the-job instructors, teacher train-
ing and pilot projects will be devel-
oped in co-operation with the social 
partners. A further aim is to have 
20 000 on-the-job instructors partici-
pate in training that includes at least 
two credits and to have 10 000 
teachers take part in training related 
to on-the-job training with an aver-
age of four credits (one credit being 
equivalent to 40 hours of study). 
Legislation governing polytechnics 
will be reformed, taking into account 
an international evaluation of the 
recent polytechnic reform. There will 
be investigation into opportunities 
of concentrating Swedish-language 
polytechnic education into three 
Swedish-language polytechnics. 
Professional postgraduate degrees 
worth 40-60 credits at polytechnics 
will be launched gradually in a few 
fields as dictated by the needs of the 
labour market. Based on the experi-
ence gained, decisions will be made 
concerning the expansion of the 
postgraduate degree system. Meas-
ures to strengthen research and 
development will especially focus on 
regional development and on sup-
port for business activities in the 
SME sector. 
Arrangements for financially sup-
porting the adult population during 
periods of study will be developed 
once the working group set up by 
the Prime Minister's Office has pre-
sented its proposals. The use of 
study vouchers as a form of financ-
ing adult education and training will 
be investigated through experimen-
tation. 
* Koulutus ja tutkimusvuosina 1999-2004 
More information: 
Mr Jouko Könnölä 





Chamber supports top 
apprenticeship model 
Further upward trend in the number of apprenticeships 
A further increase in the number of apprentices was recorded in 
Austria in 1999. At the end of last year, there were a total of 
127 351 apprentices, approx. 1.5% more than in 1998. Some 95% 
of trainees bring their apprenticeships to a successful end. The 
highest increase in apprentice numbers was in the banking and 
insurance sector. 
Georg Piskaty, head of the training policy group of the Austrian Federal Eco-
nomic Chamber, pointed out that the continuing upward trend in the number 
of apprenticeships since a low point in 1996 is partly due to the emergence 
of new jobs, compensating for the downward trend among traditional occu-
pations. 
Piskaty is lobbying for a training offensive to include, among other things, 
models for a "top apprenticeship" - apprenticeships plus an <upper second-
ary school-leaving certificate. The Federal Economic Chamber is in favour of 
introducing the top apprenticeship model for particularly demanding training 
occupations of 3 1/2 to 4 years in duration, with the vocational baccalaure-
ate being taken at the same time as the apprenticeship certificate in the 
respective specialised field. 
Experts have called for vocational induction courses for youngsters with a 
poor compulsory school-leaving certificate; corresponding courses could be 
delivered by the job market service and adult education institutions. 
Source: APA-Journal 18 January 2000/Der Standard 16 February 2000/Cedefop/SK 
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"Learning and skills" bill published 
The development of learning and skills in the 'knowledge economy' has become a key message in the government's learning and em­
ployment strategy. Following a report on e­commerce by a government research unit1 and a memorable quotation by Tony Blair, in 
which he claimed that the UK would "succeed in the future by its brains or not at all", a new bill emphasises the need for a system 
that has the dexterity and depth to deliver the continually evolving skills needed for success in the knowledge economy. 
The 'Learning and skills' bill­" sets out 
revised proposals for a new frame­
work for post­16 education and 
training, and follows consultation on 
the White Paper 'Learning to Suc­
ceed' (see Cedefop Info 3/1999). 
Where currently college­based and 
workplace­based training are funded 
and administered separately ­ by the 
Further Education Funding Council 
(FEFC) and Training and Enterprise 
Councils (TECs) respectively ­ the 
national Learning and Skills Councils 
(separate councils for England and 
Wales) proposed in the bill will be 
responsible for both as well as for 
adult learning and adult vocational 
guidance and for advising govern­
ment on training targets. 
The bill also proposes new arrange­
ments for inspection and a new 
support service for young people. 
The national councils will be sup­
ported by a network of local Learn­
ing and Skills Councils. 
During the consultation period be­
tween the White Paper and the bill, 
the major stakeholders ­ the further 
education sector, the work­based 
training sector, employer organisa­
tions and unions ­ all made strong 
representations to government. 
Employers comprise the biggest 
single grouping (40 per cent) on the 
local Learning and Skills Councils, 
but representatives were concerned 
that the employers' influence would 
not be as strong as it was on the 
TECs. The Confederation of British 
Industry was worried that the new 
Council would not be flexible 
enough to meet the needs of busi­
nesses and local communities and 
warned of a 'Big Brother' approach 
to education and training. The Trades 
Union Council ­ who had no voice on 
the TECs ­ welcomed thejr own inclu­
sion in the new councils and warned 
against employer domination. 
come into effect in 2001. According 
to Education and Employment Secre­
tary David Blunkett, who announced 
the plans, the bill "will transform 
post 16 learning and skills delivery. 
It will give us the platform we need 
for success and prosperity in the 
knowledge economy. The skills sys­
tem we inherited was bureaucratic 
and complex, and failed to deliver 
consistently high performance. Busi­
ness and Government must work 
together to raise skills levels. The UK 
performs badly in comparison with 
the rest of Europe on the proportion 
In October the government an­
nounced that the new national 
Council would be located on the site 
of the FEFC in Coventry; this was 
seen as a victory for the college 
sector, particularly as a report by 
consultants involved in choosing a 
location for the new Council said 
that leadership and management 
were the most important criteria 
affecting the decision. 
The bill is expected to be approved 
during the current parliamentary 
year, and the key proposals should 
Ireland 
Focus on lifelong learning 
The National Economic and Social Council, which advises government on economic and social strat­
egy, has recommended new proposals to make ongoing education and training a top priority and to 
make the workplace more 'family friendly'*. Previous reports of the Council have centred on how to 
combat unemployment, but the challenge now, the report states, is to make the economic success 
that Ireland is currently experiencing more self­sustaining. The report seeks to address the needs of 
a workforce facing almost full employment and a rapidly changing, knowledge­based economy. 
of the workforce skilled at critical 
intermediate levels. Our vocational 
skills system has been historically 
poor and we are determined to put 
that right in the next century. The 
plans we are publishing today will 
secure a step change in our learning 
and skills performance." 
In Scotland, the Executive's lifelong 
learning agenda, set out in its 'Opport­
unity Scotland'3 White Paper, has been 
further developed through a consul­
tation4 on post­school education and 
training provision for 16­18 year­olds. 
It states that the key focus for work­
ers must be adaptability and lifelong 
learning and that employers must 
work towards creating the environ­
ment to facilitate the same adapt­
ability. The Council recommends that 
the social partners be given a more 
direct formal role in the develop­
ment and implementation of the 
National Action Plan for Employment 
as well as in the areas of lifelong 
learning, childcare and work organi­
sation changes. 
The Council argues for a strategic 
framework to promote lifelong 
learning and identifies the following 
priorities: 
J early childhood education; 
_l tackling high drop­out rates at 
both second and third­level educa­
tion: Good quality career guidance 
and more flexible ways of learning 
are proposed. The latter would allow 
a broader range of students to par­
ticipate and would also enable stu­
dents to balance study, work and 
family commitments; 
J l vocational training: The Council 
welcomes the broadening of the 
education system from its traditional 
academic orientation to include 
other important vocational and life 
skills, but says access to all available 
certificate options offering these 
vocational and life skills should be 
widened. Access to other pro­
grammes, such as the Vocational 
Training Opportunities Scheme, 
should be improved through the 
introduction of part­time options 
and greater modularisation; 
_ l literacy and numeracy skills: 
International surveys have high­
lighted Ireland's low literacy and 
numeracy levels particularly among 
older­age groups; 
□ progression pathways: The estab­
lishment of the new National Quali­
fications Authority (see Cedefop Info 
2/99) is welcomed, and the Council 
proposes that it should establish 
links with similar bodies in other 
countries so that students can max­
imise the benefits of their training 
when working or pursuing further 
training abroad; 
LI company training: Companies 
have an important role to play in 
developing lifelong learning. The 
needs of those with poor educa­
tional attainment who are under­
taking low­skilled and low­paid 
work should be a particular focus. 
Employers and trade unions should 
devise appropriate mechanisms to 
promote lifelong learning in the 
workforce; 
1) "E­commerce at Its best ­ UK" is available from 
the Cabinet Office Performance and Innovation Unit, 
Horse Guards Road, London, SW1P 3AL, 
United Kingdom 
Tel. (44­208) 72 70 52 86 
2) The "Learning and skills" bill is published by the 
Stationary Office and is available from 
The Publications Centre, 
PO Box 276, London SW8 5DT, United Kingdom 
Tel. (44­208) 73 00 11, Fax (44­208) 73 82 00 
3) "Opportunity Scotland" is available from 
the Publications Centre, 
PO Box 276, London SW8 5DT, United Kingdom 
Tel. (44­208) 72 70 52 86, Fax (44­208) 73 82 00, 
Internet: www.scotland.gov.uk/library/documents­wl/ 
llgp­00.htm. 
4) The consultation paper Opportunities and Choices 
is available from the Scottish Office, 
Victoria Quay, Edinburgh EH6 6QQ, United Kingdom 
Tel. (44­131)556 84 80, 
Internet: www.scotland.gov.uk/library/documents­
w8/oac­00.htm . 
A Prospectus setting out further details of the Learn­
ing and Skills Council is available from the Post­16 
Unit, W3A, Moorfoot, Sheffield, S1 4PQ, United King­
dom and on the DfEE website: http://www.dfee.gov.uk 
Source: IPD 
□ personal and social develop­
ment: Non­formal education com­
prises an essential element of life­
long learning, complementing formal 
academic and vocational education 
processes. 
The development of new forms of 
work organisation is one way for 
firms to cope with economic change, 
the report states. Although the inci­
dence of new forms of work organi­
sation is comparable in Ireland to 
that of other countries, the depth of 
change is much less well developed. 
General skills training, where all 
workers are instructed in problem­
solving, communication skills and 
team working, is particularly impor­
tant for the development of new 
work practices. 
* National Economic and Social Council: Opportuni­
ties, challenges and capacities for choice. 1999. (Re­
port no. 105) ISBN 1­898724­02­4. Price: EUR 19.05. 
Available: 
NESC, 1 " Floor, Frederick House, 
South Frederick Street, Dublin 2, Ireland 
Tel. (353­1) 636 92 98, Fax (353­1) 671 35 89, 
E­mail: info@nesc.ie 
A summary version of the report is available on the 
NESC website at: http://www.nesc.ie 
Source: FAS 
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Initial training policy/Continuing 
education and training policy/ 
Employment policy 
Sweden 
Modifications in vocational education 
at upper secondary level 
The Swedish upper secondary school 
system was reformed by the govern­
ment in the early part of the 1990s. 
Two compulsory changes were 
made: an extension from two to 
three years and similar core subjects 
for all students. Since then, further 
development and modifications 
within the framework of the reform 
have been made annually. During 
1999 the government decided on the 
following developments and modifi­
cations in the upper secondary 
school system. 
□ The new modern programme 
aims for each of the 16 programmes; 
the National Board of Education has 
been asked by the government to 
modernise the course aims in all 
programmes. 
Q The previous term, "branches", 
used for areas of specialisation 
within each programme, has been 
changed to "programme strands", 
which have been adapted to develop­
ments that have taken place in each 
programme since 1990. 
□ A new technology programme 
has been added to the previous 16 
programmes. 
□ A new alternative (PRIV) for 
students who, due to various rea­
sons, have had problems in qualify­
ing to start the upper secondary 
school in a national programme. 
PRIV makes it possible for a student 
to take part in training within the 
programme of his or her interest at 
the same time as he or she follows a 
compensatory programme in order 
to be qualified for permanent studies 
in a national programme. PRIV will 
be available as of the school year 
starting in September 2000 
□ The schools Minister Ingegerd 
Wärnersson has invited the social 
partners to participate in a working 
group in order to further develop co­
operation between school and work­
ing life throughout the country. 
□ A new modern apprenticeship 
system was launched in 1997 
through pilot projects. The Ministry 
of Education has now proposed a 
prolongation of the pilot projects 
before deciding on a permanent 
model for apprenticeship. The work­
ing group (see above) is involved in 
the further development of the new 
apprenticeship system. 
More information: 
Ministry of Education 
Mats Miljand 




Educational leave: a right for certain part­time workers 
As of 1 September 1999, people working 4/5 time, part­time employees doing variable working 
hours, and part­time workers covered by the Vande Lanotte plans for the defensive and offensive 
redistribution of working times have been entitled to time­off for education. 
This right is granted solely for train­
ing or educational courses recog­
nised by the Ministry of Employ­
ment's Accreditation Committee. For 
part­time workers, the principles and 
the ceilings are in proportion to their 
working hours. It should be borne in 
mind that educational leave entitle­
ment corresponds to the number of 
hours of actual attendance of a 
course. For full­time workers, the 
ceiling is 120 hours for one or more 
vocational courses, 80 hours for one 
or more general educational courses 
and 120 hours for a general course 
and a vocational course taken in the 
same year. 
A full­time worker on educational 
leave retains the right to remunera­
tion of up to BEF 70 000 (EUR 2 825) 
Cedefop INFO 1/2000 
for the hours of absence. Part­time 
workers will also benefit in propor­
tion to their hours of work. Since 
certain university or comparable 
courses take place in the evenings or 
at weekends ­ which may create 
problems for some workers ­ they 
have been grouped together in one 
day per week. Up to now, workers 
enrolling for such courses were not 
eligible for education leave. From 
now on, any person who actually 
works at nights or over weekends 
may take advantage of the right on 
condition that the training held once 
a week at most covers the courses 
normally held in the evening or at 
the weekend. 
The scheme will continue on an 
experimental basis until 1 January 
2001. 
Source: FOREM (CIDOO/L'esperluette, no. 22, 
October­November­December 1999 
Belgium 
Customised training course provides work 
for 500 workers aged 40+ 
500 jobseekers aged over 40 have received training in customised workshop 
training courses in order to fill existing job vacancies. This means that more 
than one out of seven jobs filled during the first nine months of 1999 by the 
linked­work­and­training system has involved the placement of an older job­
seeker, with women over 40 accounting for 20% of new appointments. It is 
becoming increasingly difficult to fill job vacancies. The Flemish Employment 
and Vocational Training Service ('Vlaamse Dienst voor Arbeidsbemiddeling en 
Beroepsopleiding ­VDAB) offers a solution to this problem in the form of 
customised in­company vocational training. In collaboration with the firm in 
question, VDAB devises a suitable training programme, completely tailored 
to the specific requirements of the job. Candidates thus acquire the neces­
sary skills for the job in minimum time, so that at the end of the training 
course the firm may draw on the highly skilled and highly motivated person­
nel that it needs. 
Continued on page 10 
page 9 
Customised training course provides work for 500 workers aged 40+ 
Continued from page 9 
The qualities and dynamism of the over­40s are frequently underestimated. 
The relatively high representation of this age group among those jobseekers 
engaging in a customised training programme is evidence not only of their 
wish to find a job, but also of their flexibility in combining work and training. 
The VDAB initiative is designed to combat the frequent trend to pass over 
older workers. This policy merits encouragement since it offers these 
jobseekers new opportunities in an increasingly tight job market. 
Moreover, this approach is very effective: 88% of participants in these 
schemes find a job, generally in the company in which they have received 
training; this percentage is even higher in the 40+ age bracket. 
But vocational training is not only an ideal springboard towards the labour 
market for older jobseekers. 50% of jobseekers engaging in a customised 
vocational training programme have at most completed lower secondary 
school, and one out of every six has been unemployed for over two years. 
This workshop training therefore opens up an opportunity which would oth­
erwise not be available. 
Further information at: www.vdab.be 
Source: VDAB Media and Library Administration / Icodoc 
Major reform of 
continuing education and training 
for adults on its way 
The overall aim behind the reform is to create a transparent, coherent continuing education and 
training system promoting lifelong learning for all adults 
Denmark 
Reform of vocationally 
oriented further and 
higher education 
From August 2000, the number of short higher education pro­
grammes will be reduced to 15; 13 are entirely new. 
The reform of short higher education 
programmes (KVU) has been on its 
way for quite some time. The new 
act on short higher education (Lov 
om korte videregående uddannelser) 
was adopted in 1997. In 1998 a new 
advisory structure was set up, and a 
combined KVU Council, the Voca­
tional Academy Council, was cre­
ated, representing social partners 
and other stakeholders in this field 
of education. 
The aim of reducing the number of 
KVU programmes from about 75 is 
first and foremost to ensure broader 
and more focused programmes that 
can compete with other further and 
higher education provision. Sec­
ondly, the new KVU programmes are 
to provide the students with skills 
that prepare them for future labour 
market needs. Thirdly, the reduction 
of KVU programmes is to make the 
area more transparent and intelligi­
ble to students. Finally, the reform of 
the KVU programmes is an impor­
tant part of the overall objective of 
the government, according to which 
50% of a youth cohort is to com­
plete a further education pro­
gramme. 
The 13 new programmes will cover 
the following fields of training: 
□ agriculture 
J textile, clothing and design 
J food industry 
­J hotel and tourism 
J finance 
□ construction 
□ technology and energy 
U IT and electronics 
J industrial production 
­J laboratory technicians 
­J IT and communication 
J retail trade 
□ international marketing 
The programmes for computer spe­
cialist and transport logistician will 
continue unaltered. The duration of 
the programmes will be two years 
(except for construction), and they 
will aim at qualifying the students 
for middle management positions in 
private and public enterprises. Ex­
cept for a few of the new pro­
grammes, students who have com­
pleted a relevant vocational educa­
tion and training programme or 
upper secondary education (gymna­
have access to the KVU 
programmes. 
Another important element of the 
KVU reform is to ensure their quality 
generally and the nation­wide ho­
mogeneity of each programme. A 
programme, for example, in the field 
of IT and communication should 
provide students with the same skills 
regardless of their having completed 
it in Copenhagen or in Northern 
Jutland. In order to ensure quality 
and homogeneity, the Ministry of 
Education has formulated a number 
of quality criteria covering both 
institutions and programmes. These 
criteria also aim at a continuous 
development of the KVU pro­
grammes. 
The reform will not only include a 
reduction of KVU programmes but 
also a reduction of the number of 
vocational schools authorised to 
provide the programmes. This is part 
of the overall ministerial strategy of 
concentrating further education at a 
number of Centres for Further Edu­
cation (Centre for Videregående 
Uddannelse ­ CVU). 
For further information: 
Ministry of Education 
Frederiksholms Kanal 21 
DK­1220 Copenhagen K 
Tel. (45­33) 92 50 00, Fax (45­33) 92 55 47 
E­mail: uvm®uvm.dk. Website: http://www.uvm.dk 
With the passing of the budget for 
2000, a major reform of continuing 
education and training for adults in 
Denmark came one step closer to 
realisation. An agreement for the 
reform elements has been worked 
out between the government and 
two of the opposition parties. The 
Ministry of Education is preparing 
the final bill for the reform, to be 
introduced in parliament at the end 
of March 2000. The reform is ex­
pected to be implemented in 2001. 
In this article, the main elements of 
the reform agreed so far will be 
described. The final bill may prove to 
differ on various points. 
Main priority: training for 
adults with a low level of edu­
cational attainment 
The reform provides for a change of 
policy focus. The new system will 
emphasise the upgrading of the 
skills of adults with a low level of 
educational attainment. Public fund­
ing will above all be directed at 
upgrading the general skills of this 
target group, whereas companies 
are expected, to a higher degree 
than today, to finance company­
specific courses. 
A new adult education and training 
system co­operating with the exist­
ing education system will be cre­
ated. Adults will have better possi­
bilities of having prior working and 
training experience recognised, and 
basic skills courses will be strength­
ened. Furthermore, a new basic 
vocational training programme for 
adults will be introduced. 
The new basic vocational training 
programme will provide adults with 
both basic and vocational skills at 
youth education level. An innovation 
will be that adults in this programme 
will not have to enter a training 
agreement with a company in order 
to acquire vocational skills. The basic 
training programme will be modula­
rised, and it will be possible to com­
plete all modules within six years. 
This should open the way for a bet­
ter interaction between work and 
training. 
Further education for adults 
The education and training system 
for adults will also include further 
education for adults who have com­
pleted upper secondary education or 
vocational education and training. 
The intention is to give adults on the 
labour market the same opportuni­
ties as young people to obtain fur­
ther education. 
Further education programmes for 
adults will be provided at three 
levels: 
□ further adult education 
(videregående voksenuddannelse ­
VVU) equivalent to short­term higher 
education; 
□ diploma degree equivalent to a 
bachelor degree; and 
□ master degree. 
The admission requirements are 
expected to be a minimum of two 
years of relevant work experience 
and relevant educational back­
ground. Further education for adults 
will be organised as part­time stud­
ies under the Act on Open Educa­
tion. 
New funding arrangements 
In Denmark, the public sector plays a 
key role in financing and providing 
continuing training. A major propor­
tion of the continuing training on 
offer is provided free of charge by 
the public sector and is thus fi­
nanced from taxes. The reform envis­
ages the private sector taking on 
more responsibility for both the 
provision and funding of continuing 
and further training for employees. 
A new fund, called the Labour Mar­
ket Training Fund (Arbejdsmarkedets 
Uddannelsesfinansiering ­AUF) and 
built on the same principles as the 
Employers' Reimbursement System 
(AER), will be established under the 
Ministry of Labour. All employers will 
contribute to the fund on a per 
capita basis for each full­time em­
ployee and will then have the right 
to receive support from the fund 
when their employees participate in 
continuing training courses. 
Education eno 
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Ireland 
ι 
Skilinets to meet training needs in enterprise 
An employer­led Training Networks Programme is currently underway in Ireland. Emanating from 
the Human Resource Development White Paper (see Cedefop Info 3/97) and from calls from employ­
ers' bodies for industry­led company training, it is geared towards addressing a major structural 
weakness in Irish enterprise ­ the high degree of under­investment in training in the majority of 
small and medium­sized enterprises. 
Firms in Ireland invest on average 
1.5% of payroll costs on training 
courses, and in small and medium 
enterprises the level is much lower. 
International best practice compa­
nies invest 3­5% of payroll in the 
development of their people. The 
most recent study undertaken by the 
Chambers of Commerce of Ireland 
found that employers, while ac­
knowledging the need for a higher 
level of training, were hampered by 
financial costs and the scarce avail­
ability of courses geared towards the 
smaller business. 
The programme, with a budget of 
EUR 16.125m over 3 years, is funded 
by the Department of Enterprise, 
Trade and Employment and the Euro­
pean Social Fund and will run for 3 
years. It is administered by Skillnets 
Ltd., a company with a board com­
prised of 6 employer and 3 employee 
representatives, with 3 representa­
tives being nominated by the Minis­
ter for Enterprise, Trade and Employ­
ment. The effectiveness of the net­
work approach to training has al­
ready paid dividends in the success 
of the Plato small business develop­
ment network and the NETMET 
model of learning networks devel­
oped by the FAS­Training and Em­
ployment Authority. 
Skillnets is focused on improving the 
level and quality of training and 
development activities in enterprises 
which already invest in training. It 
also aims to increase the level of 
training in enterprises and sectors 
where little training has taken place 
to date, particularly in SMEs. The 
focus is on mobilising groups of 
companies to develop strategic an­
swers to their joint training needs. It 
hopes to tap into the reservoir of 
best practice enterprises with experi­
ence that can be shared with other 
companies. The self­directing nature 
of the programme allows companies 
to determine the aims of the net­
work and the way it operates and 
ensures it is of direct relevance to 
their business needs. By pooling 
resources and by group­purchasing 
solutions to common training prob­
lems, the cost of accessing training 
can be reduced for individual net­
work members, a factor of impor­
tance for SMEs. 
Any group of enterprises or any 
enterprise­led association can form a 
training network, providing that it 
has a strategic and long­term com­
mon interest to pursue in relation to 
the development of human re­
sources. Areas of common interest 
may be sectoral, geographic or fo­
cused on specific training/develop­
ment needs, e.g. management, tech­
nical, operative. Networks will ana­
lyse skill needs, identify training 
measures and organise delivery of 
training activities for identified sec­
tors, regions or groups. Financing is 
available under three strands for: 
□ fully developed proposals for 
training networks which are ready to 
start immediate activity, 
□ the development of project pro­
posals for a new training network, 
L I research and best practice 
projects on the nature and dyna­
mism of the networking process. 
Where appropriate, Skillnets will 
work jointly with the networks to 
explore certification options. 
Contact: Skillnets Ltd., Wasdale House, 
Rathfarnham Road, Terenure, Dublin 6W, Ireland 





The competence reform ­
recent development 
The Storting, the Norwegian parliament, has decided 
that all employees will be entitled to individual educa­
tional and training leave. The arrangement is valid for all 
employees who have been active in working life for at 
least three years and with the same employer for at least 
two years. Training beyond basic education and upper 
secondary training must be related to the working life, 
and one must attend an organised education and train­
ing provision. Financial support will be provided by the 
State Educational Loan Fund. 
Based on an agreement between the government and 
the social partners made during the wage negotiations 
in April 1999, a total of NOK 400 million (approx. EUR 
45 million) will be allocated for development projects 
over a period of 2­3 years, starting with NOK 50 million 
in 2000. The money will be spent on joint actions be­
tween providers of training and working life, with the 
aim to develop the market for continuing education and 
training. The use of ICT and multimedia will be an impor­




IM EC and VDAB: partners in technology 
A framework contract of indefi­
nite length on the recruitment, 
selection and training of new 
personnel in the microelectron­
ics sector has been signed by 
the Flemish Employment and 
Vocational Training Service 
(Vlaamse Dienst voor 
Arbeidsbemiddeling en 
Beroepsopleiding ­ VDAB) and 
the Inter­University Microelec­
tronics Centre of Leuven 
(IMEC). The background to this 
contract is the acute shortage 
of adequately trained workers, 
in particular production opera­
tors and maintenance engi­
neers, in the microelectronics 
sector as a whole. This problem 
is also evident from the VDAB's 
annual analysis of job vacan­
cies which are difficult to fill. 
The recruitment and training of ad­
equately skilled personnel are of 
strategic importance for the boom­
ing microelectronics sector in Flan­
ders. The global microelectronics 
sector grew by 14.4% in 1999, with 
a further expansion of 17% expected 
in 2000 and an estimated average 
growth rate of 13% over the next 
five years. In comparison with a 
mean economic growth of 3­4%, 
microelectronics is a thriving sector. 
In collaboration with the firms active 
in this sector, VDAB and IMEC wish 
to guarantee a permanent inflow of 
young blood by conducting joint 
promotion, recruitment and training 
actions. These actions are also de­
signed to convince foreign investors 
of the availability of a skilled work­
force in Flanders and therefore to 
attract new businesses to the region. 
Moreover, the economic develop­
ment of Flanders is also character­
ised by a considerable growth of 
those sectors requiring specialised 
skills. 
As far as the sharing of tasks be­
tween the two bodies is concerned, 
recruitment, selection and training 
are above all to be carried out by 
VDAB, with IMEC acting as the tech­
nological partner. IMEC will there­
fore primarily be responsible for the 
training of VDAB instructors. The 
training programmes are to be tai­
lored to the specific needs of indus­
try. 
Two projects have already been 
launched in this context. The first is 
at Custom Silicon Configuration 
Services (CS2), a chip packaging firm 
at Zaventem which wishes to double 
its production capacity in the short 
term and is therefore seeking to 
recruit around 60 new employees. 
Sixteen new production operators 
have been recruited as a result of 
collaboration with VDAB­Consult. 
The candidates first of all partici­
pated in a basic training course 
delivered by VDAB, followed up by a 
specialised training course imple­
mented by IMEC; these training 
courses run for a total of about one 
month. 
Training may also be on­the­job. The 
access modalities for these custom­
ised VDAB training programmes 
have just been expanded to include 
young people who are newcomers to 
the labour market. This system will 
considerably reduce the training 
costs to be borne by employers. 
VDAB is currently testing a second 
group of eight would­be candidates 
for CS2, and a parallel project is 
underway at Alcatel Micro­Electron­
ics, Oudenaarde. 
Further information: www.vdab.be 
Source: VDAB Media and Library Administration / 
Icodoc 
Netherlands 
Innovation on the agenda 
for vocational training and adult education 
In September, the Dutch Minister of 
Education, Culture and Science pub­
lished the Agenda BVE' (Agenda for 
vocational training and adult educa­
tion). It contains his view on what 
should happen in the coming years, 
if the sector is to fulfil its tasks in 
relation to participants, the labour 
market and society as a whole. The 
agenda is meant to be the starting 
point for a process in which all par­
ties involved in vocational education 
and adult education will contribute 
towards a policy for further develop­
ment. The Minister does not want to 
impose his views. Parties involved 
include the associations for regional 
colleges and for national bodies for 
vocational education, the social 
partners, the municipalities and 
other ministries. 
The dominant consideration of the 
agenda is the immense importance 
of vocational education and adult 
education for the individual, the 
labour market and society as a 
whole. The 1996 Act on Vocational 
Training and Adult Education (WEB) 
and the establishment of the re­
gional education and training cen­
tres have created the right frame­
work for performing this broad 
societal task. 
Two leading principles have been 
identified for further development: 
□ reinforcement of quality, accessi­
bility and regional co­operation; 
□ promotion of institutional au­
tonomy and de­regulation. 
In the agenda, a number of relevant 
themes, which deserve attention in 
the coming years, are described in 
very general terms. They include: life­
long learning; maintenance and 
further development of qualification 
structures; reinforcement of the 
teaching and training process, ensur­
ing the quality of teaching staff and 
their legal and financial status; qual­
ity assurance and public accountabil­
ity. Most of these refer to poKcy 
documents, published in previous 
years, which the Minister wants to 
put into a more coherent framework 
for innovation. 
Further information: 
Ministry of Education, Culture and Science 
Directorate for Vocational Training and Adult Educa­
tion 
Postal address: 
Postbus 25000,2700 LZ Zoetermeer.The Netherlands 
Tel. (31­79) 323 23 23, Fax (31­79) 323 23 20 
Source: CINOP 
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High demand for further training 
BIBB survey reveals a particularly high demand for language skills 
A survey conducted by the Federal 
Institute for Vocational Training 
(BIBB) shows that firms attach in­
creasing importance to further train­
ing. At the end of 1999, employers 
were asked by experts to comment 
on "imparting and promoting addi­
tional skills", defined as competen­
cies acquired in the course of ap­
prenticeship or following the com­
pletion of training programmes of at 
least 40 hours, with a content ex­
tending clearly beyond the compul­
sory curriculum. 
Of the 940 training firms participat­
ing in the survey, more than half 
(57%) indicated a high to a very 
high demand for additional skills. 
The same proportion of firms offer 
their junior staff further training 
during, or as a direct follow­up to, 
apprenticeship. Language skills, 
followed by key competencies in 
team and project work and addi­
tional communication and IT skills, 
are in particular demand. 
A good two­thirds of the surveyed 
firms predict a growing demand for 
additional skills over the next three 
years; however, 41 % have so far not 
introduced further training pro­
grammes, and 72% have no plans to 
do so in the future. A good two­
thirds are concerned about an in­
crease of in­company training costs. 
50% gave lacking training capacity 
and excessive trainee costs and 46% 
the lack of corresponding provision 
in the region as the decisive factors 
for not offering additional training 
programmes. More than a third of 
the firms which have so far not in­
troduced further training pro­
grammes, as well as a third to half 
of those already active in the field, 
are in favour of public funding to 
support a wider introduction of 
further training programmes. 
For further results of the survey, go to 
www.bibb.de, click Forum/Aus den Projekten/ 
Referenzbetriebssystem (RB5), followed by 
"Information Nr. 16". 
Source: BIBB/Cedefop/SK 
Belgium 
Education sector to recruit 
young supply teachers 
The Flemish minister of education opts for VDAB as opposed to the private sector 
The Flemish authorities have concluded a man­
agement agreement with the Flemish Employ­
ment and Vocational Training Service (Vlaamse 
Dienst voor Arbeidsbemiddeling en Beroeps­
opleiding ­VDAB). 
The agreement takes the form of a draft decree 
relating to the 'supply pools' of young teach­
ers: teachers having just completed their stud­
ies are guaranteed a year of work, agreeing to 
a series of temporary teaching assignments in 
return. With these pools, the Flemish minister 
of education wishes to bind young talent to 
the education sector at an early stage. Schools 
with a need for supply teachers can draw upon 
the pool of available candidates. 
The temping agency group Randstad Inter­
labor, which was in favour of a public call to 
tender, has therefore been left out of the run­
ning. In the Netherlands, where supply teach­
ers are sought by temping agencies, Randstad 
Interlabor has 40 specially equipped agencies, 
and bureaux have been set up upon the re­
quest of groups of schools. Flanders, in con­
trast, has opted for collaboration with VDAB. 
'It goes without saying that the VDAB is a 
preferred partner. When one starts off a pro­
ject, what one needs is certainty', commented 
the ministerial spokesperson. 'This is a man­
agement agreement similar to that concluded 
with VRT (Flemish radio and television) so 
there will be no public call to tender'. 
The preliminary draft decree will soon be on 
the agenda of the Flemish government. The 
teachers registered in the supply pool, whether 
beginners or with experience, will be assigned 
to a basic school which will offer them guid­
ance and support, with their salaries being 
paid by the Department of Education for the 
period of an academic year. According to the 
governmental memo, the supply teachers are 
to be assigned on a flexible basis within differ­
ent networks, but they will nevertheless be 
able to choose a region and an educational 
project themselves; schools will then be able 
to select candidates. 
For more information: www.vdab.be 
Source: VDAB Media and Library Administration / Icodoc 
Germany 
New Internet hotline 
for IT occupations 
Job centres appoint permanent contact persons 
IT firms can now advertise their job vacancies through a new Internet hotline set 
up by the Federal Employment Office (BA). The job centres are also appointing per­
manent contact persons with whom IT firms can discuss personnel problems and 
solutions. For example, firms can now obtain a work permit for highly skilled for­
eign nationals if there is a shortage of such experts in Germany. A total of 884 
highly skilled foreign nationals were granted a work permit in the course of last 
year. 
At the beginning of March 2000, job centre 
records showed 12 000 job vacancies for data 
processing experts; at the same time, 31 700 
qualified men and women were seeking em­
ployment. In January, 1400 data processing 
experts were placed. 
Further IT training courses are currently being 
financed by the job centres for 37 000 workers. 
Last year, 13 500 new training contracts were 
concluded in the IT sector; a considerably 
greater number of contracts are expected to be 
concluded in the coming training year. Last 
year 21 700 applications for IT occupations 
were received by the job centres, clearly ex­
ceeding the number of job vacancies. 
Further information from the job centre homepage: 
www.arbeitsamt.de where a link leads to the IT hotline. 
Source: Federal Employment Office (BA)/Cedefop/SK 
Belgium 
Target: the moon. "HOTJOB": 
a new gateway to employ­
ment and training 
Looking ahead to a millennium geared towards new information and communica­
tion technologies, on 9 November 1999 FOREM (Office wallon de la formation profes­
sionnelle et de l'emploi ­ the Walloon Department of Vocational Training and Em­
ployment) officially launched its new Internet site, HOTJOB (http://www.hotjob.be). 
Jointly financed by the Walloon Region and the 
European Social Fund, HOTJOB is intended to 
serve as a platform for encounters between 
jobseekers, workers, students, employers, etc. 
A forum where various key operators in the 
market can drop in and meet, HOTJOB is also 
a new centre that will in the near future be 
offering clear, structured, top­of­the­range 
information in its six main sections (people, 
companies, kiosk, scoop, info? and customer 
service). 
In bringing together top­flight schemes pro­
moting jobs and training, HOTJOB is open to 
all quality partnerships ­ public­ or private­
sector, Belgian and European. 
HOTJOB is also a truly virtual community, 
with features such as its forum, queries fair 
and on­line magazine. 
It differs from conventional sites both in de­
sign and in the variety of its content and its 
graphic images. HOTJOB is a site that aims at 
being youthful and resolutely dynamic. 
HOTJOB is also designed to use technology as 
a means for integration, not exclusion. Too 
often even today, access to the Internet is the 
province of skilled people having a solid tech­
nology infrastructure. This is why, in order to 
promote equal access to a wide range of qual­
ity information, FOREM has installed the gate­
way in places open to the general public free 
of charge, which are called Espaces Ressources 
Emploi. These employment resource centres, 
set up at 12 locations, are equipped with lead­
ing­edge infrastructure, consisting of 350 Mac­
intoshes permanently on­line to the employ­
ment and training gateway. 
Access to the HOTJOB site is absolutely free 
for both individuals and companies. Users can 
tap into a wealth of relevant and constantly 
updated information, as well as to services 
offered free of charge to individuals. Many of 
the services for companies are also free, al­
though the companies may be asked to pay for 
certain specific services. On­line products are, 
however, free of charge to non­profit­making 
associations. 
Lastly, it is part of HOTJOB's philosophy to be 
widely accessible to a multicultural commu­
nity. In the future it will offer language ver­
sions in English, Dutch and German. 
For further information: 
FOREM 
Système Information Client (SIC) 
Boulevard Tirou 104 
B­6000 Charleroi 
Mr Thierry Vermeeren, Information Manager 
Tel. (32­71)20 61 44 
Fax (32­71) 20 61 98 
E­mail: thierry.vermeeren@forem.be 
Website: http://www.hotjob.be 
Source: FOREM (CIDOC) 
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New training organisations and 
programmes/Certification systems ­
quality of VET/Vocational training 
statistics 
Germany 
New IT occupations are pioneers 
for open­design training courses 
BIBB Secretary General Pütz: "A 
qualitative leap for the German 
training system" 
A new model for the design of train­
ing occupations is taking shape in 
Germany in the form of open­design 
training occupations. The pioneers 
are the four newly created training 
occupations in the field of informa­
tion and telecommunications tech­
nologies (IT). 
The training courses for these occu­
pations eliminate the division be­
tween training and continuing train­
ing units and instead integrate com­
mercial, technical and services­ori­
ented qualifications. Flexible struc­
tures make it easier to gear training 
content to the needs of companies 
by including both modern organisa­
tional developments and European 
and international interdependencies 
in vocational training. Dr. Helmut 
Pütz, secretary general of the Fed­
eral Institute for Vocational Training 
(BIBB), has referred to this approach 
as a "qualitative leap for the Ger­
man vocational education and train­
ing system". 
The new generation of occupations 
continues to involve specific voca­
tional skills but leaves greater scope 
for company and personal variations. 
■ * & . * 
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Key projects to identify globally 
available knowledge for VET 
The search for modern strategies for self­directed learning 
The Federal Ministry for Education and Science 
(BMBF) hopes to gain access to knowledge avail­
able world­wide from five key projects selected as 
the winners of the 1997 competition of ideas, 
"The use of globally available knowledge in initial 
and continuing training and innovation proc­
esses". With the aid of modern media and infor­
mation and communication technology, the five 
key projects are developing new search and learn­
ing strategies to promote self­directed learning. 
The methods tested in the projects are to high­
light how new information and communication 
technologies can be used in vocational training in 
a targeted and demand­led way. The themes of 
the key projects, allocated a total funding of EUR 
70 million, include the establishment of continu­
ing training networks. 
The Federal Institute for Vocational Training (BIBB) 
has been appointed by the Federal Ministry as the 
co­ordinator of the key projects "innovation in 
training and continuing training".The magazine 
LIMPACT presents the results of the work of the 
key projects and serves as a forum for debate with 
the specialised public. 
The first edition of LIMPACT, no. 1 /2000 with details of five key projects 
and their current status, has now been published In German. The maga­
zine may be ordered free of charge for one copy and at a charge of 
EUR 2.55 for additional copies from 
BIBB, Hermann­Ehlers­Strasse 10, D­53113 Bonn 
Fax (49­228) 107 29 54, E­mail: pt­law@bibb.de 




Training firms may choose to add 
skills, giving rise to dynamic occupa­
tional profiles and allowing for up­
dating. Optional units may serve as 
initial or continuing training mod­
ules. 
In Piitz's opinion, training in the new 
occupations shows the direction the 
future development of training regu­
lations will take: training will be 
process­oriented, giving apprentices 
an insight into the overall business 
process of a firm, with the focus on 
customer orientation. 
For example, half of the curriculum 
for IT occupations involves core skills 
in electrical engineering, information 
technology and business administra­
tion, whereas the second half con­
sists of modular training in compul­
sory subjects. The incorporation of 
commercial and technical content is 
a core element of this training pro­
gramme, which can therefore no 
longer be assigned to a specific 
occupational field.The open design 
of the occupational profiles for these 
new IT occupations makes it possible 
to accommodate future develop­
ments in technology, services and 
sales. 
Further Information from the BIBB homepage at 
http://www.bibb.de or directly from 
BIBB, Hermann­Ehlers­Strasse 10, D­53113 Bonn 
Tel. (49­228)10 70 
Source: BIBB/Cedefop/SK 
Qualifying on the job: a gradual approach to "late" training 
Success of modular second­
chance programme 
A new continuing training model 
offers an opportunity, especially for 
unskilled and semi­skilled workers, 
to acquire a vocational qualification. 
The model allows adults to acquire a 
"late" vocational qualification while 
in employment on a step­by­step 
basis, with a "training passport" 
providing evidence of completed 
training modules. 
The advantages of this modular 
approach for late qualification to all 
players have already been demon­
strated by two pilot projects: "Differ­
ent ways towards subsequent acqui­
sition of a vocational certificate", 
sponsored by the Federal Institute 
for Vocational Training (BIBB) and 
the Federal Ministry for Education 
and Science (BMBF), and "The or­
ganisation of modular continuing 
vocational training by regional co­
operation", with the support of the 
EU community initiative, ADAPT. 
The model qualification passport 
designed by the BIBB is intended to 
provide evidence of vocational and 
personal skills and may be attached 
to a job application. The document is 
helpful to chambers of trade and 
industry, since it proves that candi­
dates have completed qualifying 
courses in continuing training; thus, 
it guarantees access to examinations 
organised by these institutions. For 
employees, the gradual 'late' qualifi­
cation model offers workers a 
greater degree of personal flexibility 
in training. Separate certification for 
discrete training modules allows 
workers to interrupt the learning 
process, or change employer, with­
out having to start from scratch 
when they return to training. 
For more information visit the BIBB website at 
http://www.bibb.de under "Nachqualifizierung". 
Material on the series of pilot projects concerning late 
qualification while in employment ("Berufsbegleiten­
de Nachqualifizierung") ¡s available in DE from 
BIBB, Hermann­Ehlers­Strasse 10, D­53113 Bonn 
Tel. (49­228)10 70 
Source: BIBB/Cedefop/SK 
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United Kingdom 
First 'learndirect' centres now open 
The first wave of 'learndirect' centres 
providing on-line learning and infor-
mation on learning resources has 
now been opened: 68 in England, 5 
in Northern Ireland and 4 in Wales. 
Developed under the government's 
University for Industry (Ufi) initiative, 
these are being run as a pilot 
scheme, and up to 1000 centres will 
be opened by autumn 2000 when 
'learndirect' will be fully operational. 
Ufi is not a university or educational 
establishment in the conventional 
sense. It is a public-private partner-
ship whose strategic aims are to 
stimulate demand for lifelong learn-
ing and to improve access to rel-
evant high quality learning. In par-
ticular it will use information and 
communication technologies to 
achieve its objectives, and it will 
work with businesses and education 
and training providers to make 
learning available at times, places 
and formats that suit learners. 
The development of the centres is 
being overseen by Ufi Ltd, a private 
limited company appointed by the 
government to carry forward the Ufi 
initiative. The government will sup-
port Ufi Ltd during the development 
phase and will provide £44 million 
(EUR 70.4 million) of funding during 
its first year (1999-2000). Ufi Ltd will 
be independent of government, 
though the government remains the 
major stakeholder. In its develop-
ment plan* Ufi identified four prior-
ity target groups: 
J adults with low basic skills; 
J employees in small enterprises; 
J employees in the retail, automo-
tive component, environmental and 
multimedia industries; 
J industries and businesses which 
need to improve their information 
technology skills. 
Ufi has a target of providing infor-
mation to 2.5 million people per year 
by 2002 and creating demand for 
one million courses and learning 
packages by 2004. It will cater for a 
wide range of levels, from basic 
skills to postgraduate learning and 
from general management to spe-
cific technical skills. Learning needs 
will be met by the 'learndirect' net-
work and by existing suppliers. 
The 1000 or so 'learndirect' centres 
will be the cornerstone of the 
scheme. These centres will be run by 
consortia of employers, trade unions, 
voluntary groups, colleges, universi-
ties and training providers. The 68 
centres which opened in November 
are based in a range of accessible 
locations, such as shopping centres, 
football clubs, churches and railway 
stations, as well as more conven-
tional locations like libraries and 
community centres - reflecting Ufl's 
commitment to make learning acces-
sible to all. The development centres 
currently offer a trial range of 24 on-
line courses on information technol-
ogy and business and management 
skills. During the trial period Ufi will 
be gathering feedback to improve 
learning material to be ready for full 
operations in autumn 2000. 
Ufi has now taken responsibility for 
the government's Learning Direct 
free telephone helpline (44 800 100 
900; free within UK only). This was 
launched in February 1998 and has 
taken over a million calls. This serv-
ice has also been renamed 
'learndirect' and will be marketed by 
Ufi as part of its overall campaign to 
promote lifelong learning. Ufi has 
set aside £10 million (EUR 16.1 
million) for marketing activities over 
the next two years. 
Ufi Ltd operates in England, Wales 
and Northern Ireland; the Scottish 
Ufi, a parallel but distinct initiative, 
is expected to be launched in au-
tumn 2000. It has been allocated 
EUR 26 million by the newly de-
volved Scottish Parliament and is 
also being aided by an ADAPT 
project, which attracted funding of 
EUR 6.5 million. 
Further information: 
The Innovation Centre, 
217 Portobello Street, Sheffield S1 4DP, 
United Kingdom 
Tel. (44-114) 224 29 99, Fax (44-114) 270 00 34, 
E-mail: enquiries@ufi.cwc.com, 
Internet: http://www.ufiltd.co.uk 
* A new way of learning: Developing the University 
for Industry concept, available from Ufi as above. 
Source: IPD 
United Kingdom 
Vocational education research - establishment 
of the Centre for Evidence Informed Policy and 
Practice to promote VET research 
In December 1999 Malcolm Wicks, 
Minister for Research in the Depart-
ment of Education and Employment 
(DfEE), announced the establishment 
of a new research information and 
dissemination centre for the UK, the 
Centre for Evidence Informed Policy 
and Practice. This is in addition to 
dedicated research centres 'which 
will bring together a range of re-
search and analytical expertise to 
focus on key policy questions.' The 
move was prompted by the lack of 
research into vocational education 
and other further education issues. 
The first two centres are being 
launched early this year and will 
deal with the economics of educa-
tion and the wider benefits of learn-
ing. 
Further education and skills training 
has been undergoing fundamental 
changes, with the establishment of 
the Learning and Skills Council (LSC) 
and the demise of Training and En-
terprise Councils (TECs). It is hoped 
that policy developments made in 
the future will be based on rigorous 
research into their implications car-
ried out at the research centres. 
Wicks identified several vocational 
training research areas in which the 
Department for Education and Em-
ployment (DfEE) will commission 
work through the Centre for Evi-
dence Informed Policy and Practice 
and the academic research organisa-
tions involved in the initiative: 
J performance variations in Further 
Education colleges; 
J ethnic minority achievement 
variations in the FE sector; 
J success rates in course comple-
tion; 
_ l effectiveness of different teach-
ing methods and, 
J students' post-college destina-
tions. 
Speaking at the Further Education 
Research Network conference, 
where he made the announcement, 
Wicks said: "In re-focusing the fur-
ther education sector on raising the 
levels of performance and widening 
participation, the sector needs re-
search into the crucial areas of per-
formance and outputs to gauge how 
it responds. Good policy making 
requires a solid knowledge base. A 
clear understanding of the problems 
is needed to develop successful 
solutions." 
"... [The Centre for Evidence In-
formed Policy and Practice] will 
provide a database of current and 
recent educational research as well 
as promote a series of systematic 
reviews of evidence on key policy 
issues. The aim of the centre is to 
make the key lessons from research 
much more accessible to and usable 
by policy makers and practitioners 
such as teachers." 
Further information: 
DfEE Public Enquiry Unit 
Tel. (44-171) 925 55 55, E-mail: info@dfee.gov.uk 
Source: IPD 
Austria 
Training à la carte 
Now a vocational training network matches women with enter-
prises 
The Graz Nowa training network has launched a new initiative to provide 
training opportunities for women returning to the labour market following a 
career break by matching the needs of industry with the interests and poten-
tial of women job-seekers. The firms collaborate in the planning of training 
content and implement practical training units, which tailor the training 
programmes to their needs. 
The training programmes consist of a theoretical part held in an adult educa-
tion institution, inter-disciplinary personality training imparting key compe-
tencies, and practical on-the-job training. In the four years since it was set 
up, the Nowa initiative for women has trained women as institutional con-
sultants, website designers, specialists in hearing aid acoustics, public rela-
tions specialists and electricians, among other things. Nowa managing direc-
tor Heike Cortolezis reports that the programme attracted some 150 women 
in 1999 alone. 
In addition to the tailor-made training courses for individual firms, Nowa 
also delivers model training courses for sectors, in occupations such as CAD 
designer and EDP engineer. The association also runs an Internet café where 
women interested in new information and communication technologies can 
find the information they need. 
Further information from Nowa - Netzwerk für Berufsausbildung, Rudolf-Hans-Bartsch-Strasse 15-17, 
A-8042 Graz, Tel. (43-316) 48 26 00 17 
Source: Der Standard 19/20 February 2000/Cedefop/SK 
Norway 
Development of ICT skills 
and the use of ICT in education and training 
The "Second International Technology Study*", an international survey investigating the use of ICT in primary, lower secondary and 
upper secondary education in 26 countries, has established that the PC density is generally high in the Norwegian school system. In 
primary and lower secondary schools, there is one machine per 13 and 9 pupils, respectively. In upper secondary schools there is one 
for every 4 students. Only Singapore has a higher machine density at this level. 
In late 1999 an arrangement for the transfer of newer, used PCs from indus-
try to the schools was launched. During the year 2000 an estimated 8000 
machines will be transferred. 
The Ministry of Education, Research and Church Affairs (KUF) will provide an 
additional NOK 150 million (approx. EUR 19 million) to support the increased 
use of ICT in the schools. The funding will be spent on the purchase of new 
machines and software, the training of teachers arid the implementation of 
specific educational projects in the schools. The Ministry will also triple the 
investments in the development of electronic teaching aids. 
83% of all primary and lower secondary schools are connected to the 
Internet, and new connections are made every day. All upper secondary 
schools are connected. 
It is the wish of the Ministry that schools at all levels increase their use of 
the Internet in their daily activities. This year, all lower secondary schools 
receive NOK 10 000 (approx. EUR 1200) each to cover expenses related to 
the use of the net. Furthermore, an agreement on inexpensive access is be-
ing set up with the largest telecommunications company, ensuring that no 
school will pay more than NOK 1 500 per month, irrespective of the level of 
actual utilisation. 
Since 1996, Åmot lower secondary school has run development projects 
related to girls' use of ICT. With support from both KUF and local industry, the 
school has achieved a reduction in the gap between boys' and girls' use of, and 
knowledge about, ICT. Separate ICT courses for girls have been arranged, where 
the exercises are closely related to girls' interests, such as the writing of a 
diary. The girls have also built their own PCs (www.amot.gs.hm.no). 
* "ICT and the Emerging Paradigm for Lifelong Learning". 
Available from IEA (International Association of Evaluation of Education Achievement) Secretariat, 
Herengracht 487,1017 BT Amsterdam, The Netherlands 
Tel. (31-20) 625 36 25, E-mail: department@iea.nl 
at a price of U5S 33 plus postal charges 
Source: NCU Norway 
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Belgium 
Jobseekers subject to a test 
VDAB to introduce OECD test to evaluate basic skills 
Adults using a social service such as VDAB (Flemish Employment and Vocational Training Service) or 
CPAS (Public Social Assistance Centre) are soon to be subject to an aptitude test designed by the 
British Qualifications and Curriculum Authority (QCA) on behalf of the Organisation for Economic 
Co­operation and Development (OECD), which promotes this test in most Western countries. The 
test, which enters into a considerable degree of detail, is designed to establish whether an adult is 
able to programme a video recorder, conduct an appropriate conversation with a politician or find a 
plumber in the yellow pages. 
Last year the OECD commissioned a 
team of British sociologists to map 
illiteracy in the industrialised nations 
of the Western world. A group of 
didactic experts from the University 
of Ghent collaborated in the survey 
in Flanders, which revealed that 
around one­fifth of adults have seri­
ous problems in reading and writing. 
The British sociologists indicated the 
ambiguity of guidelines and criti­
cised the lack of basic education as 
the principal causes of illiteracy. 
Hitherto the level of competence of 
a final­year student of secondary 
education has been regarded as the 
minimum level to be attained by 
adults to make their way in life. 
Standards have now finally been 
established as a result of the test 
developed by the OECD. 
The OECD test differentiates three 
levels: basic level, level 1 and level 
2. Adults blocked at a given level are 
to be urged to upgrade their skills by 
means of a basic education course. 
Adult training centres are already 
preparing for the new test. 
In the United Kingdom the govern­
ment has announced the introduc­
tion of the new test system as of 
next March, and the Ministry of 
Education has already earmarked 
GBP 16 million, for this purpose. In 
Belgium, VDAB has indicated its 
intention to implement the prepara­
tory measures for the introduction of 
the test among its clients. 
level (level 2) approximately corre­
sponds to that of a final­year sec­
ondary student. According to those 
responsible for the test design, the 
intermediary level (level 1) is abso­
lutely essential if adults are to live a 
dignified life in society; those failing 
to reach this level must be offered 
remedial learning opportunities in an 
adult training centre. 
Netherlands 
Level 0 To attain the basic level, 
adults must demonstrate a number 
of simple basic skills, e.g. be able to 
speak clearly and comprehensibly 
and read display boards at the su­
permarket as well as information on 
household products; the authors point 
out that an understanding of informa­
tion indicated on packaging is essen­
tial to get along in public life. 
Those attaining the highest level will 
be assimilated to a final­year stu­
dent of secondary education. 
Level 1 Adults fulfilling the criteria 
of this level should be able, among 
other things, to read bus and train 
timetables, find a plumber in the 
yellow pages, read the gas meter 
and programme a video recorder. 
According to the test designers, they 
should be able to address a local 
politician appropriately on a current 
neighbourhood issue. A certain de­
gree of knowledge of new media is 
also necessary: sending an e­mail to 
a colleague or chatting on­line 
should pose no problem. 
Level 2 The following level goes 
further and includes everything 
adults must know and be able to do 
to be ready to play their role in soci­
ety. Adults at this level should be 
able to use the Internet to find infor­
mation or fill out all the necessary 
insurance forms in the case of an 
accident. According to the system 
designers, only those who display 
these basic skills, among others, will 
be able to play a full role in society. 
Further information at: www.vdab.be 
Source: VDAB Media and Library Administration / 
Icodoc 
A swing towards core competencies 
The importance of core competencies for the strengthening of the qualification structure in secondary 
The National Advisory Committee on 
Vocational Education and Labour 
Market (Adviesraad Onderwijs 
Arbeidsmarkt, ACOA) plays an im­
portant role in Dutch vocational 
education and training. It is an inde­
pendent committee, of which the 
terms of reference include 'to advise 
the national bodies for vocational 
training about the qualification 
structure and the attainment tar­
gets'. In practice, this implies that 
approval by ACOA is required before 
changes in the qualification struc­
ture can be implemented. Further­
more, it is ACOA's task 'to advise the 
Minister on all aspects of tuning 
between education and labour mar­
ket'. In 1998, the Minister of Educa­
tion, Culture and Science asked 
ACOA for advice on how 'to sharpen 
the conceptual framework for identi­
fying key qualifications in the attain­
ment targets'. In June 1999, ACOA 
published its response: 'A swing 
towards core competencies' (Een 
wending naar kerncompetenties). 
structure for secondary vocational 
education within the currently exist­
ing framework, focusing on: 
□ improved transparency for all 
clients of the structure, i.e. students, 
national bodies, educational insti­
tutes and enterprises; 
□ sustainability, i.e. resistance to 
minute changes in occupational 
practice and 
□ sufficient breadth, i.e. specific 
enough for a good start in the labour 
market and at the same time general 
enough for further growth. 
ACOA (re­)defines the terminology 
used in the development of the 
qualification structure and offers 
instruments (called 'formats') to 
incorporate core competencies in the 
qualification structure. The proposed 
introduction of 'formats' is new in 
the Netherlands. 
ACOA proposes the use of core com­
petencies, core activities and core 
problems, which describe the es­
sence of an occupation or a group of 
occupations, as the leading principle 
for the further development of occu­
pational profiles and attainment 
targets. Core competencies are the 
abilities of an individual, which 
enable him/her to solve the core 
problems of an occupation in an 
adequate process and product­ori­
ented fashion. Core competencies 
are multi­dimensionally structured 
and mutually connected. When the 
social partners succeed in clearly 
defining and describing core compe­
tencies, the educational establish­
ment will be able to tune its prod­
ucts to the demands of the labour 
market. 
ACOA does not propose creating a 
fully new qualification structure. 
Maintaining, updating and extend­
ing the existing structure will suffice. 
Furthermore, ACOA proposes to 
undertake pilots to further ascertain 
the feasibility of the 'formats'. These 
pilots should be an addition to those 
already executed in the care and 
metal sectors. 
ACOA fully acknowledges that the 
social partners have the responsibil­
vocational education 
ity to create and maintain the quali­
fication structure. With the concep­
tual framework and the formats at 
hand, the activities of the social 
partners within the national bodies 
for vocational education will become 
even more effectively structured. 
In November 1999, the Minister of 
Education, Culture and Science re­
acted favourably to ACOA's advice. 
The Minister agrees that mainte­
nance of the qualification structure, 
which is a continuous process, will 
benefit from applying the concept of 
core competencies. A prerequisite for 
successful implementation will be 
acceptance of the concepts and the 
'formats' by all users of the qualifi­
cation structure. The Minister there­
fore decided to initiate pilots pro­
posed by ACOA. 
Further information: 
Secretary of ACOA 
Mr Rob van Mechelen 
E­mail: RMechelen@cinop.nl 
Source: CINOP 
National Institute for Qualifications 
A conference on national qualification systems was organised by the Ministry for Education and 
Culture, in collaboration with the Ministry of Labour and Social Affairs, on 13 and 14 September 
1999. The conference was attended by the director of the recently created National Institute for 
Qualifications who gave a presentation explaining its objectives and functions (cf. "Cedefop Info' 
2/99, p. 11). 
The presentation included the fol­
lowing information, taken from the 
article referenced below: 
1) The National Institute for Qualifi­
cations has emerged as a necessary 
link in the new national vocational 
training programme, based mainly 
on the design of an integrated sys­
tem of qualifications and vocational 
Cedefop INFO 1/2000 
training to provide a global, co­
ordinated, consistent and optimal 
approach to issues relating to the 
qualifications and vocational train­
ing of various groups, organisations 
and enterprises in Spain. 
2) The principal objectives of the 
Institute are: identifying vocational 
qualifications to be listed in a Span­
ish Catalogue of Vocational Qualifi­
cations, within the European frame­
work; accrediting vocational compe­
tencies, both by means of formal 
training and through skills evalua­
tion by skilled persons; incorporating 
qualifications into the vocational 
training programmes of the various 
sub­systems; evaluating the national 
system of qualifications, which nec­
essarily includes quality assurance; 
and monitoring the development of 
qualifications by means of studies 
and research. 
3) The vocational qualifications 
managed by the National Institute 
for Qualifications must be structured 
into a system so as to be 
identified: this involves the identifi­
cation of knowledge, skills and com­
petencies ­ all activities on which 
the performance and realisation of 
working roles and situations are 
based at the required levels of em­
ployment (required qualification). 
Acquired: this refers to qualifications 
acquired in the course of vocational 
and non­vocational life by means of 
initial or continuing training or by 
work experience. Recognised: recog­
nition involves evaluating and certi­
fying qualifications as representing 
skills with a specific value in the job 
market, enabling demand to be 
matched with supply. 
Further information from: Ministry of Labour and So­
cial Affairs. Instituto Nacional de las Cualificacìones 
calle Rafael Calvo 18, E­280I0 Madrid 
Tel. (34­91) 319 89 45, Fax (34­91) 310 28 30 
Source: Revista de la Confederación Española de 




System for monitoring 
the vocational integration routes of graduates 
An increasing number of young higher education graduates in Portugal are unable to find a job at the end of their studies or can only 
do so by moving to a different region 
This phenomenon has come to the 
attention of the responsible authori­
ties, who have designed a system for 
monitoring the vocational integra­
tion routes of graduates of higher 
education. A body has been set up 
comprising INOFOR (Institute for 
Innovation in Training) and the 
DETEFP (Department of Statistics on 
Labour, Employment and Vocational 
Training), both under the aegis of 
the Ministry of Labour and Solidarity, 
and the Directorate­General for 
Higher Education and the Depart­
ment for the Evaluation of Prospects 
and Planning, both under the Minis­
try of Education. The aim of this 
body is to detect successful and 
unsuccessful graduate routes. This 
system will identify the training 
programmes, educational establish­
ments, etc. that are the most valued 
in the training routes of their man­
agers. Preliminary surveys were 
launched in February. 
A number of educational institutions 
and Portuguese employers, con­
scious of the problem of unemploy­
ment affecting several thousands of 
young graduates, have decided to 
build bridges to ease the transition 
between university and working life. 
Source: CIDES ­ Centra de Informação e 
Documentação Económica e Social 
Praça de Londres 2­1 ° Andar Centre INFFO 
P­1091 LISBOA cedex 
E­mail: Alexandra.Henriques@deppmts.gov.pt 
Netherlands 
School leaver survey ­ women with a technical 
qualification earn higher wages 
Dutch 1998 VET school leavers have 
been approached in order to gain 
insight into their careers. At the 
beginning of 1999, more than 
14 500 school leavers received a 
questionnaire on which they could 
indicate their experiences since they 
left school. Each year, the Dutch 
research and consultancy bureau 
Velthuysen Toppen van Iren, which 
carried out the survey, offers ROCs 
(Dutch VET institutes) the opportu­
nity to make use of this standardised 
methodology. In 1999, ten (out of 
46) ROCs took part in the survey by 
making available the addresses of all 
students whose names had been 
removed from the institute's register 
in the previous year. 
Almost 8 000 (54%) school leavers 
responded. This, along with other 
characteristics of the respondents. 
allowed the researchers to conclude 
that the findings provide reliable 
indicators for three Dutch VET sec­
tors: technical, care and administra­
tion. The survey took place six 
months after school leaving. Results 
were compared with the outcomes 
of a similar 1994 survey. Of the 
school leavers, whose ages ranged 
from 17 to 21 and who reached their 
qualifications in summer 1998, 61% 
entered the labour market. In 1994 
this figure was 49%. This clearly 
reflects the currently improved la­
bour market conditions in the Neth­
erlands. Almost 70% of those work­
ing are in an occupation closely 
related to the subject of their stud­
ies. 
As expected, school leavers with a 
diploma earn more than those with­
out one. On average, men earned 
EUR 806 per month. Women earned 
considerably less: EUR 712. Remark­
ably, no gender­related difference in 
wages was observed for school 
leavers entering technical occupa­
tions. Indeed, here, women even 
earn a bit more than their male 
colleagues. Possibly, this could be 
accounted for by the special motiva­
tion of female technicians and the 
great demand existing in enterprises. 
More than one third of the school 
leavers continue their studies, mostly 
at a higher level in the same sector. 
Of the students who finish their 
studies at level 1 or 2, about 60% 
make a transition to level 3 or 4 
studies. In the 1999 survey, 2% of 
the school leavers were still looking 
for a job ­ a considerable decrease 
compared with the 1994 situation 
(5%). 
The survey was carried out at a time 
when the reform of the Dutch sec­
ondary VET system was at a halfway 
stage. In 1998, only shorter path­
ways (qualification levels 1 and 2) 
could have been completed under 
the new regime. Longer courses for 
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Portugal 
SUB21 PROGRAMME 
The adoption of a coordinated strat­
egy for upgrading human resources 
as set out in the employment guide­
lines approved at the Luxembourg 
Summit in November 1997 intro­
duced new requirements on how the 
member states of the European 
Union should develop their employ­
ment and training policies. 
Mindful of these guidelines, in April 
1998 the Portuguese government 
approved a National Employment 
Plan for the period 1998­2003, 
drawn up in co­operation with the 
social partners. The principal objec­
tive of this plan was to raise the 
basic educational level and occupa­
tional qualifications of the active 
population in a lifelong learning 
perspective by enhancing, among 
other things, the use of active em­
ployment policies as a means to­
wards greater employability. 
The suitable placement of young 
people in work is one of the chief 
priorities of Portuguese employment 
policy, especially since youth unem­
ployment is a major problem of the 
labour market: according to informa­
tion supplied by the National Statis­
tical Institute, although unemploy­
ment stands at 5%, youth unemploy­
ment ­ understood to cover those 
between 15 and 24 years of age ­ is 
about 10%. Entering the job market 
can no longer be regarded as a one­
off event; it has become a lengthy 
process. Because of this, it is now 
necessary to provide young people 
with opportunities for developing 
skills that make them employable 
and that allow them to find a job 
and keep it. 
In pursuit of this objective, in Sep­
tember 1999 the Portuguese govern­
ment launched its SUB21 pro­
gramme, based on a philosophy of 
wide­ranging intervention at the 
level of various target groups. The 
programme employs a personalised, 
global and time­specific method 
designed to speed up the process of 
finding appropriate employment for 
young people. 
The programme is aimed at unem­
ployed young people aged between 
15 and 20 who either are seeking 
employment for the first time or 
wish to change their job, and who 
are not already in some other form 
of education or training. They may 
be: 
□ young people who have not 
completed the third cycle of primary 
education, or 
□ young people who have com­
pleted the third cycle of primary 
education but not their secondary 
education. 
In general terms the SUB21 pro­
gramme seeks to offer young people 
in such situations the chance to 
acquire training so that they can 
enhance such qualities as independ­
ence, initiative, the capacity for self­
instruction, and the ability to work 
in a team, to gather and process 
information and to solve problems. 
The general objectives of the pro­
gramme are as follows: 
□ To enhance the educational 
qualifications and occupational skills 
of young people up to the age of 20 
in order to make them more employ­
able and improve their chances of 
finding a first, or another, job. 
□ To raise the number of those 
under 21 who complete their com­
pulsory nine years of schooling, 
through forms of training in which 
the social and cultural, and the sci­
entific and technical, are closely 
linked. 
□ To improve young people's 
awareness, and the general social 
standing, of work­based training. 
□ To provide all young people in 
this age group with the means to 
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enhance their social skills, such as 
oral and written communication in 
Portuguese and at least one foreign 
language, and to improve their 
knowledge of mathematics, of their 
rights and duties as citizens of Portu­
gal and of the European Community, 
and of the new information and 
communications technology. 
Through this programme, the gov­
ernment assures all young people up 
to the age of 20 who are registered 
with employment centres, of training 
which enables them to gain an occu­
pational qualification and therefore 
eases their entry into the world of 
work. In the case of those who have 
not completed their compulsory nine 
years of schooling, it allows them to 
improve their education through 
instruction in social and cultural 
matters. 
The various measures referred to in 
the SUB21 programme include mak­
ing the available training more flex­
ible by varying the form and meth­
ods employed, so as to put suitable 
training within the reach of all 
young people. Such measures will 
include interaction between the 
social­cultural and scientific­techni­
cal aspects of training as well as 
work­based training in co­operating 
firms. 
The SUB21 programme thus consti­
tutes a strategic means for imparting 
greater dynamism to a body of inter­
related measures and programmes, 
strengthening their interaction and 
improving their availability and ac­
ceptability to the young people con­
cerned, as well as the involvement 
of employers. The following methods 
of vocational training have been 
considered in the context of this 
strategy for integration. 
Pre­vocational training 
This is aimed at young people who 
have not completed their first cycle 
of primary education (4 school 
years). It is organised in close con­
nection with the training centres and 
the consulting vocational training 
coordinators at the Ministry of Edu­
cation. 
It consists of pre­requisites for voca­
tional training, such as Portuguese, 
mathematics and training for citizen­
ship. Completion is regarded as 
equivalent to the first cycle of pri­
mary education and allows access to 
qualifying training programmes. 
Apprenticeship 
This form of training, designed for 
young people who have completed 
their first, second or third cycle of 
primary education, is of great impor­
tance because it offers young people 
the opportunity to pursue an inte­
grated course of training with a 
threefold purpose, namely, occupa­
tional qualification, a higher level of 
formally certified education and 
experience gained in the workplace. 
Education and training 
The education and training courses 
are a joint measure of the Ministry 
of Education and the Ministry of 
Labour and Solidarity and are de­
signed to improve on shortcomings 
in terms of educational and voca­
tional qualification, particularly in 
the case of young people who have 
left school early ­ but who must 
have completed their second cycle of 
primary education, equivalent to six 
years of schooling. It offers them 
qualifying training plus a certificate 
of completion of third­cycle primary 
education. These courses are mainly 
directed to young people without 
qualifications and without a certifi­
cate of third­cycle primary educa­
tion. 
Training leading to a vocational 
qualification 
The objective in this case is personal, 
occupational and social develop­
ment that offers trainees the oppor­
tunity to join and leave at different 
points along the training route. This 
training can meet young people's 
needs for initial qualifications, as 
well as those of adults, employed or 
unemployed, for an occupational 
qualification. Courses are organised 
in incremental modules and may be 
run by either public­sector or private 
bodies under the supervision of the 
Ministry of Labour and Solidarity 
through the Institute of Employment 
and Vocational Training (IEFP). 
These modular training courses are 
designed for young people and 
adults who have completed at least 
the second cycle of compulsory pri­
mary education and who may be 
employed or unemployed and have 
no or insufficient qualifications 
Further training 
The lEFP's network of training cen­
tres regularly organises a range of 
short courses, lasting between 60 
and 120 hours, for young people 
who already hold a level 2 occupa­
tional qualification; it enables them 
to acquire certain key skills for their 
social and working life, so as to 
enhance their employability and, 
logically, their chances of finding a 
job. 
Training for employment 
This is mainly aimed at young people 
who have completed nine years of 
schooling. It provides qualifying 
occupational training lasting one 
year at the least, as well as the nec­
essary time in an actual work envi­
ronment. 
Practical work experience 
(traineeships) 
This aims to provide young people, 
who already possess a qualification 
over and above their nine years of 
schooling, with training in an actual 
working environment so as to facili­
tate the transition between school or 
school­based vocational training and 
working life. 
Source: Ministry of Labour and Solidarity 
Institute of Employment and Vocational Training ­
IEFP 
http://www.iefp.pOt/novidades/principioni.htm 
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Belgium 
The Rosetta Plan: a co­operation agreement 
At the interministerial conference on employment on 17 January 2000, the Belgian Ministers with 
responsibility for employment and training (at federal and regional level) agreed to strengthen the 
law on first jobs for young people and to amend the programme to combat unemployment set up 
following the Saint Eloi agreements. 
The Ministers have now concluded a 
co­operation agrei ement that they 
will submit to their respective gov­
ernments for approval. 
This new agreement replaces, for 
2000, the co­operation agreement of 
3 May 1999 on the plan for support­
ing the unemployed. 
The support plan of 3 May 1999 was 
widely criticised for its rigidity. It 
required low­skilled jobseekers who 
had dropped out of school to attend 
intensive 1 000­hour training 
courses, something that such young 
people are notoriously disinclined to 
attend. What they want is to start 
work as quickly as possible. 
Furthermore, provision was made for 
these young people only after they 
had already been registered as 
jobseekers for six months. 
Under this new co­operation agree­
ment, from now on young people 
will be able to take advantage of 
three employment and training 
measures as soon as they leave 
school: 
_ l a pathway towards entry into 
working life: 
Anyone aged under 25 who has not 
obtained a certificate of upper sec­
ondary education and who has left 
school in the past three months is 
entitled to the benefit of a support 
measure and specific work integra­
tion schemes. 
In practice, the competent regional 
department will call in this target 
group. An agreement on entry into 
the working world is drawn up with 
each young person, taking account 
of his or her specific needs, with a 
view to progressing to a first­job 
agreement. Support wil l , therefore, 
no longer be perceived as a con­
straint but rather as a means of 
obtaining a first job. 
The integration pathway may be no 
more than a 40­hour module of 
active job search, or it may include 
training modules. It wil l , therefore, 
be closely matched to every young 
person's special needs. 
Financially, a budget of BEF 1 billion 
(EUR 24 789 352.4), derived from 
the 0.05% social security contribu­
tion will be made available to re­
gional and language community 
agencies for placement and training 
with which to conduct specific meas­
ures. 
□ The first­job agreement: 
Young people recruited under a first­
job agreement by both private­ and 
public­sector employers will as a 
priority be assigned to general 
projects meeting community needs. 
At the end of a period worked under 
the first­job agreement, it will be 
easier for young people to find em­
ployment. The time spent on such 
work will be regarded as a period of 
unemployment or of registration as a 
jobseeker. 
If there are too few school­leavers, 
other groups of young people may 
also be admitted to either the inte­
gration pathway or the first­job 
agreement. The bodies determining 
whether there is a shortage of 
school leavers and whether other 
groups may be admitted to the 
schemes will be sub­regional em­
ployment committees, made up of 
the representatives of the social 
partners. 
□ The vocational transition pro­
gramme: 
The vocational transition programme 
funded by the Federal State and the 
Regions, and implemented by the 
Regions, will be extended to 
jobseekers aged under 25 who have 
not obtained a certificate of upper 
secondary education, as of the first 
day on which they register as 
jobseekers. 
This co­operation expresses the 
resolve of the Federal State, the 
Language Communities and the 
Regions to work together to combat 
youth unemployment, in accordance 
with the first European guideline. 
Source: FOREM (CIDOC) 
Further information: 
Federal Minister of Employment and Work 
Rue Belliard 51 
B­1040 BRUSSELS 
Tel. (32­2)233 41 11 
Fax(32­2) 233 44 88 
E­mail: info@meta.fgov.be 
Website: http://www.meta.fgov.be 
VDAB launches training 
course for childminders 
The Limburg branch of VDAB (Flemish Employment and 
Vocational Training Service) and the association 'Enfant 
et Famille' have joined forces to expand child care provi­
sion within the province. The lack of child care facilities 
is in fact one of the factors dissuading women from 
applying for jobs. In anticipation of a global project for 
the whole of the province of Limburg, VDAB and the 
association 'Enfant et Famille' are already preparing a 
number of concrete actions. 
VDAB also wishes to counteract the shortage and quality 
of childminders by means of training courses. For some 
time now, 'Enfant et Famille' has observed an increasing 
shortage of private families acting as childminders. With 
the development of job opportunities for women, there 
is an increasing need for child care. 
Since November, VDAB has been training childminders in 
Genk in the framework of a project launched by the 
commune with the assistance of the Social Impetus 
Fund; training is to be provided for some ten 
childminders. As from next year, VDAB is to train 
childminders throughout the entire province and some 
90 women jobseekers will be able to follow a training 
course as a childminder as from the year 2000. 
Further information at: www.vdab.be 
Source: VDAB Media and Library Administration / Icodoc 
United Kingdom 
Government initiatives aim to boost 
learning and employment for most disadvantaged Sf l l 
The UK Government is attempting to boost skills and access to employment for the 
most disadvantaged by introducing several new initiatives, including basic skills 
testing for adults and a 'Learning and Work Bank' employment website through 
the Employment Service. 
In an attempt to establish reliable measures of 
UK adult literacy and numeracy levels, the 
government is developing new national tests. 
This is part of a £16 million initiative to im­
prove the quality of adult basic skills provision. 
A recent government­commissioned report* 
highlighted the problems in adult basic skills in 
England and prompted the action. The initia­
tive is aimed at the more than seven million 
adults who lack crucial basic skills in literacy 
and numeracy. In addition to the national 
tests, a new framework and qualification will 
be developed for those entering the basic skills 
teaching profession by the National Training 
Organisation for Further Education and the 
Basic Skills Agency. 
The government has also unveiled plans to 
invest £18 million (ca. EUR 29 million) in the 
expansion of Internet job recruitment. The 
service will be developed by the Employment 
Service and will cost approximately £12 million 
(ca. EUR 19.4 million). £6 million (ca. EUR 9.7 
million) will be spent testing access equip­
ment. Computers with access to the website 
will be located in local Jobcentres, but the site 
will be available to all computers with access 
to the Internet, and it is hoped that portals can 
be set up in public locations, such as libraries 
and shopping centres, for optimum access to 
the jobs on offer. Through the 'Learning and 
Work Bank,' vacancies posted through the 
government­run Jobcentres will now be avail­
able on the Internet with a new search engine 
that enables employers to look through 
databanks of applicants and assists jobseekers 
in finding the right type of employment oppor­
tunities to apply to. It will also provide infor­
mation on learning opportunities and career 
choices. 
In addition to the new initiatives outlined 
above, the New Deal programme for the un­
employed continues to expand. In addition to 
the New Deal for Young People, which pro­
vides young people with either further training 
or subsidised employment or volunteer work 
experience, the New Deal is now also available 
for those long­term unemployed aged 25 or 
over. The New Deal for lone parents was estab­
lished in 1998, and the New Deal for those 
aged 50 and over was established in Novem­
ber 1999. The aim is for every long­term unem­
ployed person over the age of 25 to be in­
cluded in the New Deal programme by April of 
2001. 
For more information on the basic skills initiative outlined above, 
visit the DfEE website at http://www.dfee.gov.uk 
* "Improving Literacy and Numeracy: A fresh start" 
DfEE Publications, PO Box 5050, Sudbury, Suffolk C010 6ZQ, 
United Kingdom 
Tel. (44­845) 602 22 60, Fax (44­845) 603 33 60 
For more information on the 'Learning and Work Bank' see the Em­
ployment Service website at http://www.employmentservice.gov.uk 
and for more information on the New Deal see the DfEE website or 
the New Deal website at http://www.newdeal.gov.uk 
Source: IPD 
Norway 
Structural change in provision within upper secondary education and training 
The Norwegian parliament, Stortinget, has decided to expand the training provision at upper 
secondary level. Two new Foundation Courses will be offered nationwide from August 2000, in 
order to strengthen the recruitment to important sectors. The two new courses are "Economy 
and Trade" and "Media and Communication". source: NCU Norwegen 
Recruitment to technical education 
A tight labour market combined with decreasing age cohorts in general has led to an increased 
competition for students between higher education institutions and between the different areas 
of study. A significant lack of engineers and ICT competencies explains the increased efforts in 
specific recruitment measures now made by the various higher training institutions. The Univer­
sity of Bergen has launched special preparation courses for students without a sufficient back­
ground in natural science for engineering studies. Specially adapted first year courses are also 
provided. As a result, recruitment has increased significantly, after a serious drop earlier in the 
1 990s. Source: NCU Norwegen 
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Belgium, Denmark, Netherlands, Sweden 
TENTRANET: Tender Trade Network ­
a transnational network to facilitate SM 
access to international calls for tender 
Tentranet: A transnational collaboration project has been 
initiated by Formation PME Liège (Belgium), Marketing Sales 
(Netherlands), Aalborgs Tekniske Skole (Denmark) and Euro­
pean Corporate Partner (Sweden) with the aim of providing 
appropriate training and/or guidance to SMEs to facilitate their 
access to international calls for tender and give them a more 
international outlook. 
The project, set up in January 1998 on the basis of an ADAPT 
initiative ('adaptation of the workforce to industrial change'), 
seeks to develop the aptitudes and human resources of SMEs in 
order to enable them to participate more systematically in calls 
to tender and increase their chances of success in doing so. 
The project target group comprises SME managers who have 
been selected to initiate and/or promote the internationalisa­
tion of their firms. 
The main difficulties encountered in responding to a call for 
tender were highlighted by a survey conducted prior to the 
project among a number of firms providing answers on a regu­
lar basis. A training programme was subsequently developed 
and then reviewed along with the partners, with each partner 
being given an opportunity to adapt the programme to their 
own specific requirements and establish their own approach. 
The training programme includes, among others, the following 
learning elements: 
□ How to identify and qualify for different calls for tender. 
□ Correct estimation of the necessary resources and capaci­
ties within the SME. 
ü Understanding and grasping calls for tender, their benefits, 
and the possibilities of participation. 
□ Establishing partnerships. 
A meeting was held in Brussels on 21 March to disseminate the 
project results, and a final report is available in English. 
For further information, go to our Internet sites: http:// 
www.udbudsraadgivning.dk, http://www.ifpme.be, http:// 
www.liegeonline.be/fr/entr/clfpcm.html 
It is an important aspect of Cedefop's work to 
promote the exchange of information, encoun­
ters and co­operation between all those involved 
in vocational training. Cedefop info serves as 
a platform for this. Well­prepared texts of a con­
cise nature have a better chance of obtaining a 
positive reaction through this multilingual pub­
lication. 
The project, to be concluded at the end of 2000, is to lead to 
the development of learning methods in the techniques to be 
applied in answering calls for tender. 
For further information on the results of the project or any guery or suggestion, please 
contact the following addresses: 
Formation PME Liège 
Ms Bénédicte Homerin, project leader 
Rue du Château Massart 70 
B­4000 Liège 
Belgium 
Tel. (32-4) 252 89 00 
Fax (32­4) 252 71 00 
Aalborg Technical College 
Ms Lone Stoorgoord, project leader 
Øster Uttrup Vej 1 
Postboks 740 
DK­9100 Aalborg, Denmark 
Tel. (45­99) 33 11 25 
Fax (45­98) 13 73 95 
Marketing & Sales 
Mr Frank Roders 
C. Ritsemastraat 32 
2642 CD Pijnacker 
The Netherlands 
Tel. (31­15)369 90 78 
Fax (31­15) 369 91 69 
European Corporate Partner 
Mr Gert Nilsson 
Box 7209 
S­402 34 Göteborg 
Sweden 
Tel. (46­31)24 15 10 
Fax (46­31)42 89 10 
Source: Centre de Formation permanente des Classes moyennes et des PME, Service in­
ternational, Liège­Huy­Waremme, ASBL 
Portugal 
Forthcoming events 
... LISBON 2000 
Portugal to host the 50th anni­
versary commemoration of the 
International Vocational Train­
ing Organisation (IVTO) 
The International Vocational Training 
Organisation (IVTO) is a non­profit 
membership association open to 
agencies or bodies with a national 
responsibility for promoting voca­
tional training in their respective 
countries. It was founded in 1950 by 
Portugal, following the first interna­
tional vocational training contest 
held in Madrid. Whereas Spain and 
Portugal were the only participants 
in 1950, IVTO now comprises active 
members from 31 different coun­
tries. The organisation's headquar­
ters are currently in Amsterdam. 
The role of IVTO is to promote the 
development of new technologies 
and vocational training by means of 
an exchange of experience between 
training and educational players. An 
international vocational training 
contest, the 'International Youth 
Skills Competition', is organised 
every other year to this end. The last 
'World Skills Competition' was held 
in Montreal in 1999 and the next is 
to take place in Seoul in 2001. 
As the founding member of IVTO, 
Portugal is to host the 50th anniver­
sary commemoration in Lisbon. The 
Institute for Employment and Voca­
tional Training (IEFP) is responsible 
for the practical organisation of the 
various events to be held at the 
Parque das Nações international 
fairground in the week of 11 ­17 
June. Around 150 000 visitors are 
expected at this event, which will 
make Lisbon the world vocational 
training capital for the year 2000. 
Further information at: 
http://www.ivto.com/ 
(site in DE, EN, FR) 
http://www.iefp.pt/novidades/principioini.htm 
Select: Eventos (http://web.iefp.pt/webnovidades.nsf/ 
eventos?openview), followed by LISBOA 2000 
(site in Portuguese) 
Instituto do Emprego e Formação Profissional 
Estrutura de Projecto ­ Lisboa 2000 
Eng.° Miguel Santos 
Rua de Xabregas, 52 
P­1900 Lisboa 




Action days for lifelong 
learning 
Lernfest 2000 on the UNESCO Global Dialogue 
German continuing training institutions are currently preparing 
for this year's lifelong learning event, Lernfest 2000. The climax of 
the third nation­wide action days on lifelong learning will be the 
central event on 8 September at EXPO 2000 in Hannover. 
This year's Lernfest coincides with 
World Literacy Day and the UNESCO 
Global Dialogue on effective struc­
tures of lifelong learning, "Building 
Learning Societies".The Lernfest 
provides an opportunity for all adult 
education institutions in Germany to 
present their programmes and serv­
ices to the public and win over an 
increasing number of people for 
lifelong learning. 
A public debate on knowledge, 
learning and sustainable develop­
ment, titled "Focus Earth", is to be 
held on 6 September. This is to be 
followed by a discussion on the 
development of information socie­
ties in various cultures, "Voice of the 
World", on 7 September. On 8 Sep­
tember, the Lernfest shall present 
itself as a platform for the future in 
the framework of the UN week on 
continuing training. 
Further information on Lernfest 2000 from 
Adolf Grimme Institut, 
Eduard­Weitsch­Weg 25, D­45768 Marl 
Tel. (49­2365) 91 89 44, Fax (49­2365) 91 89 89, 
Internet: www.lernfest.de. 
Source: BMBF/Adolf Grimme Institut/Cedefop/SK 
CONFERENCES ­ SEMINARS ­ EXHIBITIONS 
Aalborg/DK 
7 to 8 May 2000 
Europartenariat Denmark 2000 
an international event for 
small and medium­sized 
enterprises from 80 countries 
Contact: 
Niels Jernes Vej 10 
DK­9220 Aalborg Ost 
Tel. (45­96) 35 44 88 




24 to 27 May 2000 
The World Education Market­
International Business of 
Education 
Contact: 
Reed Midem Organisation 
BP 572 
11 rue du Colonel Pierre Avia 
F­75726 Paris Cedex 15 
Tel. (33­1)41 90 49 61 






25 to 27 May 2000 
Conference on 
Internationalising Vocational 
Education and Training ¡n 
Europe 
Organiser: ACIU, The Danish 
Center for International Trai­







Tel. (45­327)19 22 





21 to 24 June 2000 
1st Conference on research ¡n 





Centre for Research in 
Distance & Adult Learning 
The Open University of Hong 
Kong 
30 Good Shepherd Street 
Homantin, Kowloon 
Hong Kong 




Cape Town/South Africa 
25 to 28 June 2000 
A strategy for the new 
mlllenium 
The 3rd Conference of the 
International Association of 
Community and Further 
Education Colleges (IAC) 
Contact: 
European representative: 
Mr Justin Togher, Principal 
City of Bath College 
Avon Street 
Bath BAI 1UP 
United Kingdom 
Tel. (44­1225) 32 88 33 




30 August to 1 September 2000 
BERLIN 2000 International 
Conference for Vocational 
Guid.; 
"Guidance for Education, 
Career, and Employment ­
New Challenges" 
Organiser: International 
Association for Educational 
and Vocational Guidance and 
Bundesanstalt fur Arbeit 
Contact: Conference 
secretariat AIOSP Berlin 2000 
Kongressorganisation 
c/o Haus am Koellnischen Park 
Am Koellnischen Park 6­7 
D­10179 Berlin 
Tel. (49­30) 23 80 68 38 
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ipean level, have been selected below 
by Cedefop's Library and Documentation Service, Anne Waniart, E­mail: anw@cedefop.eu.int) 
Survey into the socio­economic 
background of ERASMUS stu­
dents: Report from the Com­
mission 
Commission of the European Com­
munities 
Luxembourg: EUR­OP, 2000 
Documents COM (2000) 4 final, 82 p. 
ISSN: 0254­1475, en 
Availability: EUR­OP, 
2 rue Mercier, L­2985 Luxembourg, 




The document mentioned above may 
be obtained from EU national sales 
offices, http://eur­op.eu.int/en/gen­
eral/s­ad.htm, or the Office for Offi­
cial Publications of the European 
Communities (EUR­OP): 
2, rue Mercier, L­2985 Luxembourg 
info. info@opoce. cec. be 
Tel. (352) 292 91, Fax (352) 495 19 
Patricia Vendramin 
Gerard Valenduc 
L'avenir du travail dans 
la société de l'information 




the contribution of 
education systems 
in the Member States 
ol the European Union 
• fuiiiwcT 5w»vey · 
Lifelong learning: the contribu­
tion of education systems in 
the Member States of the Eu­
ropean Union 
Information Network on Education 
in Europe, EURYDICE 
Brussels: Eurydice, 2000, 163 p. 
ISBN: 2­87­116­294­8 
Availability: 
EURYDICE European Unit, 
15 rue d'Arlon, B­1050 Brussels 
Tel.(32 2)238 30 11 





URL: h ttp://www. eurydice. org/Docu­
ments/LLUEN/ENQUETE_2_EN.pdf 
Adult Education 
Evaluation of the Adalt Ed 
within the SOCRATES Programm» 
L'avenir du travail dans la 
société de l'information: 
enjeux individuels et collectifs 
Vendramin, Patricia; 
Valenduc, Gérard 
Fondation Travail­Université, FTU. 
Unité de recherche Travail et Tech­
nologies 
Formation Education Culture, FEC 
Namur: Fondation Travail Université, 
1999,120 p. 
ISBN: 2­930062­15­0 
Availability: FTU, rue de l'Arsenal 5, 
B­5000 NAMUR 
Tel. (32­81) 72 51 22 
Fax (32­81) 72 51 28 
E­mail: vendramin@compuserve. corn 
URL: http:llwvjw.ftu.be/ 
Learning 
i t i S??1?.., 
Europe 
Adult education and learning 
in Europe: Evaluation of the 
Adult Education Action within 
the SOCRATES Programme 
Final report of the proiect MOPED ­
Monitoring of Projects Evaluation as 
Dialogue 
Nuiss, Ekkehard (ed.) 
Frankfurt: DIE, 1999,114 p. 
ISBN: 3­933222­24­9 
Presidency programme: Portu­
gal 2000: Europe and the chal­
lenges of the learning society 
Ministério da Educação, ME 
Lisbon: ME, 2000, 44 p. 
ISBN: 972­8597­04­5 
Availability: Ministério da Educação, 
Av3. 5 de Outubro, n° 107, 
P­1050 Lisboa 
Tel. (351­21) 793 16 03 
Fax (351­21) 796 41 19 
E­mail: cirep@min­edu.pt 
URL: http://www.min­edu.pt 
PT EN FR 
International hearing for the 
Portuguese Presidency of the 
European Union: action line 
employment, economic re­
forms and social cohesion, for 
a Europe of innovation and 
knowledge: Lisbon, Centro 
Cultural de Belém 3­4 Decem­
ber 1999 
RODRIGUES M J 
Gabinete do Primeiro Ministro, GPM 
Lisbon: GPM, 2000, 126 p. 
Availability: 
GPM, Rua da Imprensa à Estrela 4, 
P­1200­888 Lisboa 
Tel. (351­21)392 35 34 
Fax (351­21) 396 50 98 
Managing vocational training 
systems: a handbook for senior 
administrators 
GASSKOVV 
International Labour Office, ILO 
Geneva: ILO, 2000, 278 p. 
ISBN: 92­2­110867­8 
Availability: ILO Publications, 
CH­1211 Geneva 22, Switzerland 
or from ILO local offices in many 
countries 
Tel. (41­22) 799 79 12 
Fax (41­22) 799 85 77 
E­mail: pubvente@ilo.org 
URL: http://www.ilo.org 
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work: learning cities for a 
learning century 
Longworth, Norman 
London: Kogan Page, 1999, 227 p. 
ISBN: 0­7494­2727­2 
Internet­based teaching and 
learning (IN­TELE) 98: 
proceedings of IN­TELE 98 
Conference report 
Marquet, Pascal (eds.) 
Frankfurt: Peter Lang Verlag, 1999, 
570 p. 
Internet Communication, 2 
ISBN: 3­631­35557­2 
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Members of Cedefop's documentary information network 
FOREM ­ Office wallon de la Formation 
professionnelle et de l'Emploi 
CIDOC ­ Centre intercommunautaire de documenta­
tion pour la formation professionnelle 
Boulevard Tirou 1.04 
B­6000 CHARLEROI 
Tel. (32­71 ) 20 61 73 
Tel. (32­71120 61 74 Ms. F. Denis 
Fax (32­71) 20 61 98 
Ms. Fabienne Denis 
E­mail: fabienné.denis@forem.be 
Ms. Nadine Derwiduée 
E­mail: nadine.derwiduee@forem.be 
Web address: http://www.forem.be 
VDAB ­Vlaamse Dienst voor Arbeidsbemiddeling en 
Beroepsopleiding 




Tel. (32­2) 506 04 58 
Tel. (32-2) 506 04 59 
Fax (32­2) 506 04 28 
Mr. Reinald Van Weydeveldt, Documentation 
E­mail: rvweydev@vdab.be 
Mr. Tomas Quaethoven 
E­mail: tq@vdab.be 
Web address: http://www.vdab.be 
DEL ­ Danmarks Erhvervspaedagogiske 
Laereruddannelse 
The National Institute for Educational Training of 
Vocational Teachers 
Rigensgade13 
DK­1316 KOBENHAVN K 
Tel. (45­33) 14 41 14 Ext. 317 Ms. P. Cort 
Tel. (45­33) 14 41 14 Ext. 301 Ms. M. Heins 
Fax (45­33) 14 19 15 
Fax (45­33) 14 42 14 
Ms. Pia Cort, Research Assistant 
E­mail: pia.cort@delud.dk 
Ms. Merete Heins, Librarian 
E­mail: merete.heins@delud.dk 
Web address: http://www.delud.dk 
BIBB ­ Bundesinstitut für Berufsbildung 
Hermann­Ehlers­Str. 10 
D­53113 BONN 
Tel. (49­228) 107 21 26 Dr. U. Risse 
Tel. (49­228) 107 21 31 Ms. M. Krause 
Fax (49­228) 107 29 74 
Dr. Ursula Risse 
E­mail: risse@bibb.de 
Ms. Martina Krause 
E­mail: krause@bibb.de 
Web address: http://www.bibb.de 
OEEK ­ Organisation for Vocational Education and 
Training 
1 llioupoleos Street 
GR­17236 ATHENS 
Tel. (30­1 )976 44 64 General 
Tel. (30­1 ) 979 33 47 Ms. H. Barkaba 
Fax (30­1 ) 976 44 64 General 
Fax (30­1) 973 15 93 Ms. H. Barkaba 
Mr. Loukas Zahilas, Director 
E­mail: zalouk@hol.gr 
Ms. Hermioni Barkaba, Head of Documentation 
E­mail: ritsi@hol.gr 
Web address: http://www.forthnet.gr/oeek/ 
INEM ­ Instituto Nacional de Empleo 
Ministerio de Trabajo y Seguridad Social 
Condesa de Venadito 9 
E­28027 MADRID 
Tel. (34­91) 585 95 82 General 
Tel. (34­91 ) 585 95 80 M. Luz de las Cuevas Torresano 
Fax (34­91) 377 58 81 
Fax (34­91) 377 58 87 
Mr. Bernardo Diez Rodriguez 
Deputy Director General of Technical Services 
Ms. Maria Luz de las Cuevas Torresano 
Information/Documentation 
E­mail: mluz.cuevas@inem.es 
Web address: http://www.inem.es 
Centre INFFO ­ Centre pour le développement de 
l'information sur la formation permanente 
Tour Europe Cedex 07 
F­92049 PARIS LA DEFENSE 
Tel. (33­1) 41 25 22 22 
Fax (33­1) 47 73 74 20 
Mr. Patrick Kessel, Director 
E­mail: kessel@centre­inffo.fr 
Ms. Daniele Joulieu, Head of Documentation 
E­mail: cidoc@centre­inffo.fr 
Mr. Stéphane Hérault, Documentation Department 
E­mail: cidoc@centre­inffo.fr 
Web address: http://www.centre­inffo.fr 
FAS ­The Training and Employment Authority 
P.O. Box 456 
27­33 Upper Baggot Street 
DUBUN 4 
Ireland 
■■■■ ■;:■. i j f / , 7 « 3 6 
Fax (353­1) 607 06 34 
Ms. Margare) Carey 
Head of Library & Technical Information 
E­mail: careym@iol.ie 
Ms. Jean Wrigley, Librarian 
Web address: http://www.fas.ie 
ISFOL ­ Istituto per lo sviluppo della formazione 
professionale dei lavoratori 
Via Morgagni 33 
1­00161 ROMA 
Tel. (39-06) 44 59 01 
Fax (39­06) 44 29 18 71 
Mr. Alfredo Tamborlini, General Director 
Mr. Colombo Conti, Head of Documentation 
E­mail: isfol.doc2@iol.it 
Mr. Luciano Libertini 
E­mail: isfol.doc2@iol.it 
Web address: http://www.isfol.it 
Chambre des métiers du Grand­Duché 
de Luxembourg 
2 Circuit de la Foire Internationale 
P.O. Box 1604 (Kirchberg) 
L­1016 LUXEMBOURG 
Tel. (352) 426 76 71 
Fax (352) 42 67 87 
eic@chambre­des­metiers.lu 
CINOP ­ Centrum voor Innovatie van Opleidingen 





Tel. (31-73) 680 08 00 
Tel. (31­73) 680 08 62 Mr. M.Jacobs 
Fax (31­73)612 34 25 
Mr. Martin Jacobs 
E­mail: mjacobs@cinop.nl 
Ms. Astrid Busser 
E­mail: abusser@cinop.nl 
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Fax (43­1) 545 16 71 22 
Ms. Susanne Klimmer 
E­mail: klimmer@ibw.at 
Ms. Mariis Milanovich (IBE) 
E­mail: milanovich@ibe.co.at 
Web address: http://www.ibw.at 
Web address: http://www.ibe.co.at 
CIDES ­ Centro de Informação e Documentação 
Económica e Social 
Ministério do Trabalho e da Solidariedade 
Praça de Londres 2­1 ° Andar 
P­1091 LISBOA Codex 
Tel. (351­21) 844 12 18 Ms. 0. Lopes dos Santos 
Tel. (351­21)844 12 19 Ms. F. Hora . 
Fax (351­21) 840 61 71 
Ms. Odete Lopes dos Santos 
Director 
E­mail: odete.santos@deppmts.gov.pt 
Ms. Fátima Hora 
Documentation Department 
E­mail: fatima.hora@deppmts.gov.pt 
Web address: http://www.deppmts.gov.pt 
NBE ­ National Board of Education 
Hakaniemenkatu 2 
P.O. Box 380 
FIN­00531 HELSINKI 
Tel. (358­9) 77 47 71 24 Mr. M. Kyrö 
Tel. (358­9) 77 47 72 43 Ms. A. Mannila 
Fax (358­9) 77 47 78 65 
Mr. Matti Kyrö 
E­mail: matti.kyro@oph.fi 
Ms. Arja Mannila 
E­mail: arja.mannila@oph.fi 
Web address: http://www.oph.fi 
SIP ­ Internationella Programkontoret för 
utbilningsomradet 
The Swedish International Programme Office for 
Education and Training 
Box 22007 
S­104 22 STOCKHOLM 
Tel. (46­8) 453 72 00 General Switchboard 
Tel. (46­8) 453 72 73 Ms. Helene Sail 
Fax (46­8) 453 72 01 General 
Fax (46­8) 453 72 02 Ms. H. Sail 
Ms. Helene Sall 
E­mail: helene.sall@eupro.se 
Ms. Gunilla Spens (NIWL) 
E­mail: gunilla.spens@niwl.se 
Web address: http://www.eupro.se 
Web address: http://www.niwl.se 
IPD ­ Institute of Personnel and Development 
IPD House 




Tel. (44­208) 971 90 00 Ms. J. Schramm 
Fax (44­208) 263 33 33 General 
Fax (44­208) 263 34 00 Library 
Ms. Jennifer Schramm 
E­mail: j.schramm@ipd.co.uk 
Ms. Cathy Doyle 
Librarian 
E­mail: c.doyle@ipd.co.uk 
Web address: http://www.ipd.co.uk/login/ 
splashscreen.asp 
MENNT ­ samstarfsvettvangur atvinnulifs og skola 
EDUCATE ­ Iceland 
Laugavegi 51 
IS­101 REYKJAVIK 
Tel. (354) 511 26 60 
Fax (354) 511 26 61 
Ms. Hrönn Pétursdóttir 
General Director 
hronn.petursdottir@mennt.is 
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